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LETTER OF PROMULGATION

This curriculum guide contains the instructor lesson and
resource guides for a one- or two-term course in Evolution of
Warfare. The course is a survey of the operational art of
warfare from the beginning of recorded history to the present.
The three volumes of lesson guides are intended to assist the
NROTC Marine Officer Instructors to develop more personalized/
detailed lesson plans. These guides also provide a list of
references made available by Chief of Naval Education and
Training (CNET). The resource guide contains numerous articles
which can be reproduced and used as references. A number of
outside readings are also referenced and may be available through
university library systems.

The three volumes are designed to accommodate some variance
in teaching techniques and methodology and are in no way intended
to limit the individual instructor’s creativity or academic
freedom. Instructors should design their respective course
syllabus and individual lesson plans to encompass the maximum
breadth of the course as feasible while ensuring that the
professional competency objectives are attained.

This course is approved for implementation upon receipt.
The NROTC curriculum for Evolution of Warfare, CNET P1550/7
(6-87) is canceled and superseded this course.

D. J. BRADT
Cagtain, U.S.Navy
NR Program Manager

Reviewed and Approved: Date:

///7,/%/ MR 3 10

T. L. MCCLELLAND

Captain, U.S. Navy

Deputy and Chief of Staff

Chief of Naval Education and Training
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DEFI NI TI ON OF MEASUREMENT TERMS

Know - recall facts, bring to mnd and recognize
appropriate material .

Exanpl es: Know t he objectives of damnage control aboard
shi p.

Know t he safety procedures used to provide the
full est neasure of safe small boat operations.

Conprehend - interpret principles and concepts and rel ate
themto new situations.

Exanpl es: Conprehend the mssion of the U S. Navy and the
U.S. Marine Corps.

Conpr ehend the concept of internal forces (e.g.,
stress, strain, shear, etc.).

Apply - utilize know edge and conprehensi on of specific
facts in new rel ationships with other facts,
theories, and principles.

Exanpl es: Apply correct plotting procedures when navi gating
in piloting waters.

Apply correct procedures to determine times of
sunrise and sunset.

Denonstrate - show evidence of ability in performng a
t ask.

Exanpl es: Denonstrate third class swwnmmng skills and
fundanmental water survival skills.

Denonstrate the correct procedures used in radio-
t el ephone conmuni cati ons.
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PROFESSI ONAL CORE COVPETENCY OBJECTI VES

The professional conpetency objective statenents for this course
are taken fromthe Professional Core Conpetency Manual for
O ficer Accession Prograns pronul gated in February 1993.

Conpr ehend the evolution of the neans and net hods of warfare,
particularly Iand warfare, including the follow ng typical areas:

1

Know t he preemi nent |eaders and mlitary organi zations
of history and the reasons for their success.

Know the interrelationship between technol ogi ca

progress and mlitary change in rendering obsolete

previ ous successful strategies, policies, doctrines, and
tactics.

Conprehend the evolution of the influence of economc,
psychol ogi cal, noral, political, and technol ogi ca
factors.



COURSE OVERVI EW

OVERVI EW

The purpose of the Evolution of Warfare course is to provide
the Marine Option mdshipmen with a very basi c understandi ng of
the art and concepts of warfare fromthe begi nning of recorded
history to the present day. Enphasis should be placed upon
educational value, vice training. The intent of the curricul um
is to famliarize the student (future Marine officers) with an
under standing of the threads of continuity and the interrel ations
of political, strategic, operational, tactical, and techni cal
| evel s of war fromthe past, while bringing into focus the
application of these sane principles and concepts to the
battl efields of today and the future.

I'1. EDUCATI ONAL OBJECTI VES

Throughout this course, mlitary history is used as a neans
by which the future officer may chal |l enge and question the
deci sions of the past. While the violence and uncertainty of the
battl efield cannot be recreated, an appreciation for the
conpl exities and dynam cs posed by the art and science of warfare
can be realized. Therefore, we nust take the opportunities to
| earn | essons presented by the past, while acquiring know edge of
the present and future, in order to better anticipate future
conflicts.

1. METHODOLOGY

A. The curriculumguide is divided into three vol unmes and
an instructor resource manual. Each volune facilitates a
different type course. The individual instructor may decide
whi ch nethod is best suited for his/her particular educati onal
situation. Throughout each volune, twelve chronol ogical topic
areas are conmon. The topic areas are designed to facilitate the
integration of the material provided in different vol unes.
I nstructors are encouraged to augnent the material in one volune
with material found in other volunes or el sewhere.

1. Volume | provides a “skeletal” framework of
content, references, readings, broad |earning objectives and key
poi nts or highlights that can be useful in a one-term course.
This allows the individual instructor to fill in the “nuscle” of
the course outline and provi de what ever perspectives deened
necessary to assist the student to gain insights into the
rel ati onship between politics and war or between societal val ues
and their respective mlitary forces.

2. Volune Il provides | esson guides which can be used
to develop a two-termcourse or to better focus on an area given
limted coverage in Volunme |I. These guides can be useful in a
pure lecture format. There are over 400 transparency “nasters”
provided with Volune I1; instructors may use or alter these
transparenci es as necessary.

vi



3. Volune Il facilitates a sem nar approach to
instruction in a one-termcourse. Since one of our goals as
instructors is to facilitate in the devel opnent of *“thinking”
officers, it is essential that the |earning environnent be
conduci ve to creative thinking, innovation and probl em
confrontation.

4. The instructor resource manual is a collection of
articles selected to be used with the sem nar course format.
Publ i shers have agreed to allow these articles to be reproduced
for the educational purposes of NROIC i nstructors and students.

It is hoped that when instructors find other useful articles, the
course coordi nator can evaluate themfor distribution to al
units.

B. In selecting an approach to teaching, keep in mnd that
the primary elenment in successful education is the student.
Every effort should be nmade to encourage active participation
The bottomline is that each Marine O ficer Instructor is
expected to ensure the students neet the professional core
conpet ency objectives of the course. Any nethod enployed to
bring the course alive, to encourage problem solving and nake
this survey of mlitary history “useful” or “practicable” is
hi ghl y encour aged.

C. Every instructor will approach the task of teaching the
pr of essi onal conpetency objectives in a manner best suited to his
or her strengths, weaknesses, and experiences. For those who are
beginning in earnest their professional historical studies, the
Luvaas, “Fundanentals Concepts, History of the Mlitary Art”

USMA, and “How to Get the Most out of a Seminar Format” - Meyer
are provided as part of this overview It is hoped that the

i deas and framework provided in these articles will be of help to
both the avid mlitary historian and those with | ess

know edgeabl e backgr ounds.

V. COVMON THREADS/ THEMES

The study of warfare and weapons can be presented in a
number of ways. FMFM 1 Warfighting and FVMFM 1-1 Canpai gni ng
review and consider the levels of war fromthe political/
strategic through tactical |evels of warfare, and provi de one
framework. This framework is by no neans the only or even best
nmet hod for studying warfare at the introductory |level. For
exanpl e, the exam nation of |eadership and its effect on conbat
ef fectiveness could present sone interesting challenges. The
framework used to add focus to these diverse areas of concern can
be devel oped using the course professional conpetency objectives
and nore specific | esson | earning objectives designed by the
instructor. This design assunes preparation and know edge of the
subject matter and in nost cases demands that the student prepare
and actively participate.
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TOPI C AREA QOUTLI NES

Throughout this curriculum guide, 12 chronol ogical topic areas
are used to provide continuity between the volunes. The
followi ng outlines provide a general franmework which each
instructor can use to develop their own personalized curricul um

Topic Area 1: The Nature of War

This topic will set the tone for the remainder of the
course. The student should be introduced to the concepts
contained in FMFM 1, Warfighting, particularly those found in
chapters 1 and 2. This wll give the student a sound theoretical
foundati on and a point of reference for the remainder of the
course. Additionally, the handouts “MIlitary History--Is it
Still Practicable?” and Fundanental Concepts History of the
Mlitary Art should be used to exam ne the useful ness of history
and to provide a sound foundation of mlitary operational
| anguage.

Topic Area 2: (dassical Warfare: Macedoni ans and Romans

The era of the ancient G eeks and Romans presents the first
wel | -docunmented period of mlitary history in the western world.
The inmpact of political and economc institutions on warfare are
i ntroduced. The devel opnent of the phalanx (G eek), articul ated
phal anx (Macedoni an) and | egi on (Roman) as weapon systens as wel |
as tactical organizations can be studied. G eat Captains, such
as Al exander, Hannibal, and Julius Caesar are al so exam ned.

Topic Area 3: Byzantine and Feudal Warfare (Mongol Warfare)

The col |l apse of the Roman Enpire in the Wst presents a
whol e new set of political, econom c and social realities - the
result of which is the establishnent of the feudal systemrelying
on heavy cavalry for mlitary effectiveness. The Battle of
Hastings is studied as an exanple of the enduring val ue of
conbi ned arns despite prevailing conventional wi sdom The
Byzanti nes, on the other hand, continue the Roman tradition of
scientific warfare, albeit adapted to new conditions. Their
system of staffing and education is in many ways a precursor of
the German Ceneral Staff system The Byzanti ne cataphract was
t he mounted successor of the Roman | egionary. The canpaigns of
Bel i sarius and Narses are of particular interest for their
applications of speed, deception and conbined arns. O all the
mlitary systens of the ancient world, the Mngols have the nost
to offer nodern students. The Khwarezem an Canpai gn of Genghis
Khan (1219-1220) and Subotai’s invasion of Europe (1237-1241) are
used to vividly illustrate the operational concepts contained in
FMFM 1-1. As these canpai gns denonstrate, the Mongols were the
suprene practitioners of maneuver warfare prior to the age of
gunpowder .

viil



Topic Area 4: The Age of Transition (15" and 17" Centuri es)

The breakdown of the old feudal order and the enmergence of
the nodern world had far reaching effects on warfare. Technol ogy
began to have a significant and rapidly evol ving inpact on
weapons, tactics and organi zations. The solutions to the
probl ens posed by this evolving technol ogy used by Gonzal vo de
Cor doba, Maurice of Nassau, and Gustavus Adol phus are worth
serious attention. The pace of change and the suddenly increased
lethality of weapons during this period are precursors to nodern
times. The energence of the strong, centralized, dynastic state
results in the bureaucratization of warfare. The expense and
lethality of late 17" - early 18" century battle |leads to a
highly stylized, even ritualistic approach to warfare with
enphasi s on maneuver, fortification and siege operations.
Mercantilist econom c philosophy is a critical conponent of this
peri od. Commanders such as Marl borough and Frederick the G eat
who attenpted to transcend the bonds of their tine are exam ned.
The French and Indian War of 1754-1763 (Seven Years’ War in
Europe) is in many ways the First Wrld War, and its inpact is
studied. The reintroduction of light troops and the theories of
Mar shal de Saxe are also inportant elenments of this topic.

Topic Area 5: The Revolutionary Period

Waile not all that remarkable froma purely mlitary
st andpoi nt, the contrasting approaches of Washi ngton and G eene
are an interesting case study. Fromthe political/social
standpoi nt, the Anerican Revol ution paves the way for the
energence of nationalismas the nost inportant force in world
affairs.

Frenchmen are no | onger subjects of a king, but citizens of
a nodern nation-state with the right and the responsibility to
bear arns in defense of the state. This revolutionary concept
makes avail abl e hitherto uni magi ned manpower for mlitary
purposes. The mlitary currents of the latter portion of the age
of maneuver, e.g., light troops, skirm sher tactics, divisional
organi zation and the artillery reforns of Gibeauval also cone
together to change the face of the battlefield.

One of the greatest of the mlitary captains, Napoleon,
capitalized on all that preceded himduring the revol utionary
peri od and forged one of the finest, nobst cohesive, and nost
responsive mlitary instruments in history. The Gand Arny,
under his | eadership, practiced maneuver warfare in a manner
clearly rem ni scent of the Mongols. The Italian Canpai gns (1796-
97 and 1800), U mAusterlitz and Jean-Auerstadt all provide
abundant material to illustrate concepts found in FMFM 1 and FMFM
1-1. Wellington’s counter to Napol eoni c nmet hods and Napol eonic
interpreters, Jomni Clausewitz, are introduced to round out this
t opi c.
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Topic Area 6: Anerican Cvil War

Not only is the Gvil War considered the first nodern war in
history, it affects American mlitary thought and practice up to
this very day. The inpact of technology on tactics is never nore
clearly illustrated than when Napol eonic tactics run head-| ong
intorifled weapons in the early years of the war. Wile the
tendency to attack in massed formati ons was never entirely
overcone, the |ast year of the war saw consi derabl e nodifications
in tactical practice. On the operational and strategic |evels,
grant, as the first great nodern commander, and Lee, as the great
Napol eoni ¢ general, are juxtaposed very successfully.

Topic Area 7: Pax Britannica and the Prussi an | nfl uence

As Engl and’ s col oni zati on program expanded and industrialization
spread throughout Europe, North America, and Japan, the mlitary
potential of the nation-state increased exponentially. Wile the
Prussi an- German CGeneral Staff had its roots in the Napol eonic
Age, it came into its own during the late 19" century, providing
a nmeans to harness this greatly expended mlitary power. |Its
evolution and the spread of the general staff idea was one of the
key military devel opnents |eading to the 20" century.

Topic Area 8 Wirld War |

The fully nobilized mlitary power of technol ogically
advanced, industrialized nation-states is seen on the battlefield
for the first time. Stalemate ensues on both Eastern and Western
Fronts. The various approaches to breaking this stalemate are
examned in depth. The Allies largely relied on materi al -

technol ogi cal solutions, i.e., nore and heavier artillery fire,
tanks, etc.; while the Germans took a doctrinal-tactical
approach. @Gllipoli is |ooked at as one of the Allies few

strategic initiatives away fromthe Western Front. The reasons
for its failure in execution should be | ooked at closely. Be
careful not to duplicate Anphibious Warfare instruction.

Topic Area 9: | nt erwar Years

The 1920’s and 1930's were a period of reaction against the
horrors of total war. The various attenpts to limt war are
exam ned. Against this political/econom c/social background, the
theories of strategic airpower, naval airpower, nechanization of
war f are, and anphi bi ous warfare are studied. The developnents in
strategi c airpower and nmechani zation were ainmed at returning
decision at a reasonable cost to the industrialized battlefield.
Naval airpower and the devel opment of anphi bi ous warfare,
particularly in the United States, were studied to ensure the
viability of sea power in the nodern world. The conduct of Wrld
War Il is a direct outgromh of the devel opnents in these areas.



Topic Area 10: World War 11

This topic is a broad and conplex period to be totally
anal yzed. An exam nation of the Blitzkrieg as unleashed by the
Germans against the Allies in 1940 with its lessons in
| eader shi p, conmand and control, and conbined arns are conduct ed.
Secondly, the Allied strategic bonbi ng canpai gn agai nst Ger many
is studied, with objective analysis of its strengths and
weaknesses. Finally, a Pacific war overview with its interplay
between carrier task force and anphi bi ous operations will drive
home the desired concepts.

Topic Area 11: Post Wrld War 11

Strategi c nuclear strategy, limted war, counterinsurgency/
revol utionary warfare, terrorism continued technol ogi cal
progress, and the enduring value of maritine power are al
subjects that are included in this topic. Korea, Vietnam the
Arab-Israeli Wars, the wars of decol onization, and the GQulf War
provide fertile ground for appropriate case studies.

Topic Area 12: War Today

Drawi ng upon a senester/year’s worth of experience, students
shoul d be prepared to draw | ogi cal and supportabl e concl usi ons
regardi ng the shape of future warfare.
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VOLUME | LI STI NG
Lesson Guides - One Term Course

Lesson
Nunber Title

THE NATURE OF WAR

1 | nt roducti on
2 Man and \ar
CLASSI CAL WARFARE
3 Devel opnent of Warfare in Ancient Tines
4 Al exander and the Macedoni an System
5 Roman Modi fi cations, Hannibal, and the Punic Wars
6 Pax Romana
BYZANTI NE AND FEUDAL WARFARE
7 The Byzantium Enpire
8 Feudal Warfare and the Renai ssance of the Mlitary Art
THE AGE OF TRANSI TI ON
9 Spani sh Square and the G eat Armada
10 The 17'" Century and Mlitary Innovations
11 Limted Warfare in the Age of Monarchs
THE REVCOLUTI ONARY PERI CD
12 The American Revol ution
13 The French Revol ution
14 Napol eon
15 Cl ausew t z/ Jom ni
16 | ndustrial Revolution and Warfare
AVERI CAN Cl VIL WAR
17 The American G vil War
PAX BRI TANNI CA AND THE PRUSSI AN | NFLUENCE
18 Pax Britannica and Col oni alism
19 The Prussian I nfluence
WORLD WAR |
20 World War |
| NTERWAR YEARS
21 The Ri se of Conmuni sm
22 | nterwar Years
23 Technol ogi cal Advances
24 Japanese Ascendancy in the Pacific
25 The Ri se of Nazismand War in Europe

WORLD WAR | |

xii



26
27

Wrld War Il in Europe and the Atlantic
Post-World War Il MIlitary Devel opnment

POST- WORLD WAR | |

The Korean Confli ct

Wars of National Liberation
Vi et nam

Conflicts in the M ddle East
WAR TODAY

Terrorism
The Gul f War (Desert Storm

xiil



Lesson
Nunber

N

VOLUME 11 LI STING
Lesson @Guides - Two Term Course

Title
THE NATURE OF WAR

Definitions of \War
Principles of War

CLASSI CAL WARFARE

From Meggi do to Assyria

Persi an and G eek Ascendency (600-400 B.C.)

G aeco- Persian Wars (600-479 B.C.)

The Pel oponnesi an Wars (460-404 B.C.)

Philip and the Macedoni an Phal anx (362-336 B.C.)
Al exander the G eat

The Seige of Tyre (332 B.C.)

Revi ew - From Meggi do to Al exander

The Legion and the First Punic War

Hanni bal and the Second Punic War

Post - Third Puni c War Legi on Reorgani zation

The Rise of Julius Caesar (60-44 B.C.)

Caesar Augustus and the Pax Romana (29 B.C. - A D. 378)

BYZANTI NE AND FEUDAL WARFARE

Byzantium From Constantine to Justinian

(A. D. 330-565)

Post - Justini an Byzantium and Maurice (A D. 565-602)
The Decline of Byzantium

The Franks and the Battle of Tours (A.D. 732)
Char | emagne (Charles the Geat) (A D. 768-814)
Wl liamthe Conqueror and the Battle of Hastings
(A D. 1066)

The Crusades (A. D. 1077-1187)

Revi ew. Byzantiumto the Hundred Years’ War

(A.D. 330-1227)

Mongol Warfare

THE AGE OF TRANSI TI ON

Contri butions of Machiavelli on Mlitary Thought

Cor doba and the Spani sh Square

Lepanto to the Defeat of the Spanish Armada (1570-1609)
Revi ew of the 15" and 16'" Centuries

GQustavus Aldol fus and the Thirty Years' War

Comwell’s Arny and the English Gvil War (1642)
Revi ew of the 16" and 17" Centuries

Frederick, the Austrian Succession and the Seven Years’
War

THE REVOLUTI ONARY PERI CD

The American Revol ution

The 18" Century

The French Revol ution (1789-1815)
Napol eon
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53
54

55
56

Austerlitz (1805)

Water| oo (1805)

Clausewitz and Jomi ni

The Age of Steam and Al fred Mahan

AVERI CAN Cl VIL WAR
The Anmerican G vil War

Northern Attenpts at Richnond (1861-1862)

Lee Moves North (1862-1863)
Gettysburg (1863)
Grant Takes Charge (1864-1865)

Uysses S. Gant - Geat Mlitary Captain

Robert E. Lee - Geat Mlitary Captain

Review - The American Cvil War (1861-1865)
PAX BRI TANNI CA AND THE PRUSSI AN | NFLUENCE

Pax Britannica and the Race for Enpires
The Prussian I nfluence

The German Ceneral Staff

The Drift Towards Total War in Europe

WORLD WAR |

World War | (1914)
Wrld War | - Allied Victory

| NTERWAR YEARS

Adol ph Hitler
The I nterwar Years

WORLD WAR | |

The Second World War: An Overview
Wrld War 11: Blitzkrieg

Wrld War 11: North Africa to Normandy
Wrld War Il in the Pacific (Overview)

POST- WORLD WAR | |

Post-Worl d War 11 Devel opnent
Kor ea
Vi et nam

WAR TODAY
Low Intensity Conflict
The M ddl e East

The @ulf War (Desert Storm
Future Warfare and Terrorism

XV



VOLUME 111 LISTING
Di scussi on Guides - One Term Course

Lesson
Nunber Title

THE NATURE OF WAR

1 | nt roduction
2 Man and Varfare
CLASSI CAL WARFARE
3 Devel opnent of Warfare in Ancient Tines
4 Al exander and the Macedoni an System
5 Roman Warfare and the Punic Wars
6 Pax Romana
BYZANTI NE AND FEUDAL WARFARE
7 The Byzantium Enpire
8 Feudal Warfare and the Renai ssance of the Mlitary Art
THE AGE OF TRANSI Tl ON
9 The Spani sh Square and the G eat Arnada
10 Gust avus Adol phus and the Thirty Years' War
11 Aiver Cromell and 17" Century Warfare
12 Frederick the G eat
THE REVCOLUTI ONARY PERI CD
13 The American Revol ution
14 The French Revol ution
15 Napol eon (Part 1)
16 Napol eon (Part 2)
17 Cl ausewi t z/ Jomi ni
AVERI CAN Cl VIL WAR
18 The American Civil War (Part 1)
19 The American Civil War (Part 2)
PAX BRI TANNI CA AND THE PRUSSI AN | NFLUENCE
20 Pax Britannica and the Russo-Japanese War
21 Prussi an I nfluence
WORLD WAR |
22 Wrld War | (Part 1)
23 Wrld War | (Part 2)
| NTERWAR YEARS
24 Technol ogy and the Interwar Years

25 Background to World War |1

XV1
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WORLD WAR | |

Wrld War Il in Europe and the Atlantic (Part 1)
World War Il in Europe and the Atlantic (Part 2)
POST- WORLD WAR | |

Post-World War Il Mlitary Devel opnent

The Korean Conflict

Vi etnam (Part 1)

Vi etnam (Part 2)

Wars of the M ddl e East

WAR TCDAY

The Gul f War

xvii



| NSTRUCTI ONAL Al DS - AUDI Ovl SUAL
(I'nstructional aids updated to reflect Change 1 of 16 Jun 98.)

1. Evolution of Warfare Transparency Collection for Volume |1 -
This collection is provided in paper form The transparencies
were prepared using Harvard G aphics 3.0 and are avail able from
the course coordinator in disc format. (NOTE: As of Jan 083,
these slides are now avail able in PowerPoint format on the CNET
Website at https://ww.cnet.navy.ml/cnet/nrotc/cig.htm.)

Chal kboard

Over head proj ector
Easel

| nstruct or-produced transparencies

o g oA w N

Maps -- The Breasted-Huth-Harding Hi story Map Series
publlshed by Rand McNally may be of assistance in presenting the
materials in this course. Units desiring to use these maps are
to budget and purchase themw th unit funds. The maps listed

bel ow are recomended and nmay be ordered as a custom zed set from
Rand McNal |y’ s educational departnent (1-800-678-7263).

Map Sheet Nunber Title

214-10404-4 Anci ent G eece
214-10408-7 Sequence Map of G eece
214-40410-9 Al exander’s Enpire
214-10421-4 Europe at the Tinme of the Crusades, 1097
214-10430-3 Europe in 1648, After Peace of Westphalia
214-10433-8 Europe at the Tinme of Napol eon, 1812
214-10438-9 Growt h of Prussia and Mddern Gernmany
214-10528-8 Eur opean Area, WA, 1914-1918
214-10446- X Eur ope, 1918-1937
214-10535-0 European Area in WAN'I, 1939-1945
214-10536-9 Pacific Area in WANI, 1941-1945
214-10463- X Peopl e’ s Republic of China, Through 1965
114-12529-5 Korean War and Vi et nam War
214-10582-2 Cont enporary Wrld
7. 1t is highly recommended you consi der using the West Point
Mlitary H story series by Avery Publication G oup (1-800-548-
5757). Instructors will find many useful maps and illustrations

t hroughout the bi bliography which can easily be used as
t ransparenci es.

8. The OGsprey Mlitary Canpaign series edited by David G
Chandl er and the Mlitary H story Quarterly (MHQ are two ot her
terrific sources for instructors. Currently, there are 14 books
published in the OGsprey series, each of which focuses on a
particul ar battle.

9. "Fellowship of Valor"” is for general use throughout the

course. It may be included as introductory material or to support
specific | ectures.
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Bl BLI OGRAPHY
(Bi bli ography updated to reflect Change 1 of 16 Jun 98.)

1. Texts (1 per student, 1 per instructor)

a. Departnent of the Navy, Headquarters United States
Marine Corps, Warfighting, Marine Corps Doctrinal Publication
(MCDP) 1, Governnent Printing O fice, Washington D.C., 1997

b. Jones, Archer, The Art of War in the Western Wrld,
Oxford University Press, New York, Oxford, 1987 (1SBN 0-19-
506241- 8)

c. Preston, Richard A. and Sydney F. Wse, Men in Arns,
4th. ed., Holt, R nehart, and Wnston, New York, NY, 1979 (I SBN
0- 03- 0456241- 8)

d. Weigley, Russell F., The Anerican Way of War, Indiana
University Press, Bloom ngton, IN, 1977 (paperback, |SBN 0-253-
28029- X)

2. Student Resource Materials (3-5 texts per unit for students,
1 per instructor)

a. Keegan, John, The Face of Battle, Random House, Vintage
Books, New York, NY, 1977 (1 SBN 0-394-72403-8)

b. Mao Tse-tung, Mao Tse-tung on Revolution and War,
M Rejai, ed., Peter Smth, trans., Doubleday, Garden Cty, 1969,
1970 (paperback, Library of Congress no. 74-111194)

3. | nstruct or Ref erences

a. Departnent of the Navy, Headquarters, United States
Marine Corps, Warfighting, Marine Corps Doctrinal Publication
(MCDP) 1, Governnent Printing Ofice, Washington D.C., 1997

b. D agram group, Weapons, An International Encycl opedia
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M LI TARY HI STORY
IS IT STILL PRACTI CABLE?

by
JAY Luvaas

Publ i shed fromthe Public Domain. Reprinted by Paraneters, |ssue Xl|, March 1982.

There was a day, before the advent of the A-bonb, before
smart bonbs and nerve gas, before conputer technol ogy and war
ganes, when professional soldiers regarded reading history as a
useful pastinme. Many who have scal ed the peaks of the mlitary
prof essional have testified to the utility of studying mlitary
hi story.

Most of those, however, seemto be commandi ng voi ces out of
the past. MacArthur, steeped in famly tradition and famliar
with many of the 4,000 volunes inherited fromhis father, was
never at a loss for a historical exanple to underscore his point
of view, Krueger, as a young officer, transl ated books and
articles fromthe German mlitary literature; Ei senhower spent
countl ess hours listening to the erudite Fox Conner on what could
be learned frommlitary history; Marshall and his contenporaries
at the Arnmy Staff College at Leavenworth reconstructed the G vil
War canpaigns fromthe after-action reports; Patton took the tine
in 1943 to read a book on the Norman conquest of Sicily nearly
nine centuries earlier and to ponder “the many points in comon
wi th our operations”; and Ei chel berger summoned from nenory a
passage he had read ten years before in Gant’s Menoirs (which
ought to be required reading for all officers) and thereby
stiffened his resolve to press honme the attack at Burma. These
Arny commanders were all remarkably well-versed in history.

So were many of their civilian superiors. President
Franklin D. Roosevelt was an avid reader of naval history, and
Harry Truman frequently acknow edged the pertinent |essons that
he had gleaned froma lifetinme of exposure to history:

Readi ng history, to ne, was far nore than a romantic
adventure. It was solid instruction and wi se teaching which
| somehow felt that | ...needed ...It seenmed to nme that if |
coul d understand the true facts about the ...devel opnent of
the United States government and could know the details of
the lives of ...its political |leaders, | would be getting for
nmysel f a val uabl e ..education ...1 know of no surer way to get
a solid foundation in political science and public

adm nistration than to study the histories of past

adm nistrations of the world s nost successful system of
gover nnent .

Because the mlitary is a “practical” profession geared nuch
of the time to problemsolving, solider-like engineers and
scientists tend to be pragmatic about what is neant by the word
“practicable.” Hi story is “practicable” if it yields |essons,
especially exenplary |lessons in tactics and strategy that can be
directly applied to some current situation. History is “useful”
inillustrating points of doctrine, ininstilling in the young
of ficer the proper mlitary values or an appreciation for our
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mlitary heritage. The “practical” man often scans the past for
some magi cal formula that may ensure success in war, like Field

Marshall von Schlieffen’s theory of envel opment, or Captain B. H
Liddell Hart’s strategy of indirect approach.

Such assunptions inevitably determne the way mlitary
history is taught. Because an inportant duty of the officer in
peacetine is to teach, and because the Arny teaching usually
invol ves explaining, it is often assunmed that history, to be
taught, nust be expl ained. The enphasis therefore is on
organi zing and presenting information in a lucid, often |avishly
illustrated | ecture, in which tidy answers outrank naggi ng
qguestions nost students, if not the instructor, is that a person
who remenbers the lecture will sonehow have | earned history.
It’s a m staken assunption we all make.

It is also true that no other field of history is under as
much pressure as mlitary history to provide “practical” answers
to some current problem If mlitary history cannot provide such
answers, why study it? The specialist in renaissance diplomacy
is rarely solicited for his views on foreign policy but, rather,
if left alone to concentrate his thoughts on the cold war with
the Turks in the 15" century. Nor is the scholar who has spent a
lifetime studying the ram fications of the French Revol ution apt
to be consulted when news breaks of still another palace coup in
sonme Latin-Anmerican “banana republic.” But let no historian or
journalist prow around in sone renote corner in the field of
mlitary history and often he will be expected, even tenpted, to
function as a current-affairs mlitary anal yst.

Per haps we think this way because, as a society, we are
| argely ignorant about both the facts and the nature of history.
I n high school, European H story no |onger is required, having
been repl aced by sonething called “Wstern Gvilization.” W
know astonishingly little about the history of other societies,
and nost of us, unfortunately, care even |less. Students voting
with their feet in colleges and universities across the nation
have caused enrollnents in history courses to plumet as they
turn to “nore practical” subjects such as econom cs, psychol ogy,
bi ol ogy, engi neering, and business adm nistration. 1In the Arny’'s
school s, history has beconme a casualty of the Vietnam War;
Acadeny, the required course in the mlitary art was severely
curtailed several years ago and only recently has been restored
toits logical place in the curriculum For that matter, how
many of ficers who have invested off-duty hours to work toward an
advanced degree have taken it in history? |In the officer corps
of today, the subject is rarely considered “practicable.”

More to the point, is the Arny, as an institution, as
hi storical-mnded as it was in the past? For w thout even a
rudi mentary understanding of history and its processes, there is
not way that the past can be nade to offer object |essons for the
future. Professor Pieter Geyl, a distinguished Dutch historian
remnds us that it is useless to talk about “the | essons of
hi story” when the historian “is after all only a man sitting at
his desk.” The |essons that we would learn are his-the fruits of
his | abors, the creation of his inmagination, perhaps the idea
that he is to sell to the reader. For, as a German genera
asserted a hundred years ago, “it is well know that mlitary
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hi story, when superficially studied, will furnish argunents in
support of any theory or opinion.”

COMVON FALLACI ES

Per haps the nost frequent error in the abuse of history is
to take historical exanples out of context. Once renoved from
its historical context, which is always unique, a battle or a
canpai gn ceases to offer neaningful |essons fromhistory.
According to Napol eon, “old Frederick |laughed in his sleeve at
t he parades of Potsdam when he perceived young officer, French
English, and Austrian so infatuated with the maneuver of the
oblique order, which (initself) was fit for nothing but to gain
a few adjutant majors a reputation.” Napol eon appreciated that
the secret of Frederick’s successes was not the oblique order,
but Frederick. *“Genius acts through inspiration,” Napol eon
concluded. “What is good in one case is bad in another.”

One of Frederick’s own soldiers denonstrated that in another
envi ronment even Frederick’ s maneuvers mght fail. Wen Baron
von Steuben, who had served in the Prussian Arny throughout the
Seven Year’s War, was trying to nake sol diers out of Washington’s
shivering, half-starved volunteers at Valley Forge, he knew
better, nore conpl ex maneuvers he had mastered under Frederick
I nstead, he selected only those that were essential to neet the
uni que conditions that prevailed in Anerica, where volunteers had
only a few nonths instead of years to master the intricacies of
Frederick’s drill, and where officers had to learn to | ead by
exanpl e instead of relying upon the severity or the Prussian
system Soldiers, Frederick repeatedly had warned, “can be held
in check only through fear” and should therefore be nade to “fear
their officers nore than all the dangers to which they are
exposed ...Good will can never induce the comobn soldier to stand
up to such dangers; he will only do so through fear.” Watever
may have notivated Washington’s amateur soldiers at Valley Forge,
nost certainly it was not fear.

If there is a lesson here for us, it is sinply that
solutions to problens are not to be viewed as interchangeable
parts. Even the Germans in Wrld War |1 apparently failed to
heed this lesson in drawi ng conclusions fromtheir own war
experiences. |IN addition to displaying a tendency to generalize
from personal or limted experience, they often indiscrimnately
applied the experiences of one situation to entirely different
ci rcunstances. Thus the German Suprene Conmand “applied the
experiences acquired on the Western Front in 1940, unchanged, to
the war against Russia” despite the “greater tenacity” of the
Russi an soldier, his “insensibility against threatening the
flanks,” the scarcity of roads, and the vast space invol ved
“giving ...the opponent the possibility of avoiding decision.”

t he words of one German general, not only did this m sapplicatio
of experience influence the operational plan against Russia, it
al so “contributed to the final disappointnent.”

n
n

It is also a distortion to conpress the past into
di stinctive patterns, for it is as true of history as it is of
nature that “each man reads his own peculiar |esson according to
his own peculiar mnd and nood.” History responds generously to
t he adage “seek and ye shall find.” At the turn of the century
3



the Chief of the German CGeneral Staff, Count Alfred von
Schlieffen, was faced with the need to plan for a war on two
fronts. His solution was to point toward a quick victory on one
front in order to avoid ultimte defeat; annihilation essenti al
to a quick victory cane, at least in part, fromreading the first
vol unme of Hans Del bruck’s Geschichte der Kriegskunst, which was
publi shed in 1900. Delbruck’s treatnment of the Battle of Cannae
in 216 BC convinced Schlieffen that Hanni bal had won his | opsided
victory by deliberately weakening his center and attacking with
full force fromboth flanks. The nuch publicized Schlieffen Plan
was an adaptation of this idea. Having thus discovered the
“key,” Schlieffen turned in his witings to the idea of

envel opment to unlock the secrets of Frederick the Geat and
Napol eon, both of whom he clained, had always attenpted to
envelop the eneny. Simlarly, Captain B. H Liddell Hart was to
di scover fromhis research fro a biography of Sherman that the
key to Sherman’s success lay in a strategy of indirect approach.
When he turned to history at large for confirmation, of course he
“di scovered” that nearly all successful generals, whether they
had been aware of it or not, had enployed sonmething akin to the
strategy of indirect approach. The future British field marshal
Sir Archibald Wavell, who always found Liddell Hart’s ideas
stinmul ati ng whether he agreed with themor not, once slyly
suggested to the captain: “Wth your know edge and brains and
command of the pen, you could have witten just as convincing a
book called the *Strategy of Direct Approach.’” \Wavell
appreciated that it was Liddell Hart and not the nuse of history
who preached this attractive doctrine.

Moreover, nothing is necessarily proven by citing exanples
fromhistory. There are many works on mlitary theory that
provi de exanpl es of bad argunent from anal ogy or authority; such
faulty use of historical exanples, according to Karl von
Clausewitz, “not only |eaves the reader dissatisfied, but even
irritates his intelligence.” The nere citation of historical
exanpl es provides only the senbl ance of proof, although the
reader who understands little about the nature of history may set
asi de his book convinced of the essential truth of the new
t heory, and the audi ence exposed to a well-organi zed and
seem ngly cogent |ecture sprinkled with exanples fromhistory is
equal ly vul nerable. “There are occasions,” C ausewi tz noted,

“Where nothing will be proven by a dozen exanples ...If
anyone lists a dozen defeats in which the | osing side
attacked with divided colums, | can |ist a dozen victories
in which that very tactic was enployed. Cbviously this is
no way to reach a conclusion.”

And if the author or |ecturer has never nastered the events he
descri bes, “such superficial, irresponsible handling of history
| eads to hundreds of wrong ideas and bogus theorizing.”

Per haps the greatest disservice to history and its |essons
comes fromits frequent association with a given set of mlitary
principles or doctrine, and here the cel ebrated Swi ss theori st
Baron de Jom ni may have had an unfortunate influence. Draw ng
upon an exhaustive exam nation of 30 canpai gns of Frederick and
Napol eon, Jom ni deduced certain fixed maxi ms and principles
whi ch he claimed were both eternal and universal in their
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application. |If such maxinms woul d not produce great generals,
they woul d “at | ease nake generals sufficiently skillful to hold
t he second rank anong the G eat Captains” and would “thus serve
as “the true school for generals.”

To future generations of young officers, Jomni said, in
effect: “Gentlenen, | have not found a single instance where ny
principles, correctly applied, did not lead to success. They are
based upon ny unrival ed know edge of the canpai gns of Napol eon,
much of it acquired at first hand, and of the basic works of
Thi ers, Napier, Lloyd, Tenpel hof, Foy, and the Archduke Charl es.
Thanks to ny | abors you need not invest years of your own tinme in
scrutinizing these volum nous histories. Did not Napol eon
hi msel f confess: ‘1 have studied history a great deal, and
often, for want of a guide, have been forced to | ose considerable
time in useless reading’? You have only to study ny principles
and apply themfaithfully, for ‘there exists a fundanental
principle of all the operations of war’ which you neglect at your
peril.”

Jom ni had many prom nent disciples, and their books were
nearly all witten on the assunption that battles and canpai gns,
ancient as well as nodern, have succeeded to the degree that they
adhered to the principles of was as explained by Jom ni and coul d
be confirned by the “constant teaching of history.” But were
Jomni read history, many of his followers read primarily Jom ni
and thus were on step renoved fromhistory and its processes.

The emergence of doctrine (as late as the Anerican G vil War
there were only drill manuals) and the introduction of historical
sections on nost European general staff neant that increasingly,
in the eyes of professional soldiers at least, mlitary history
was |inked to doctrine and nore specifically, to the principles
of war as these principles were rediscovered and refined. Since
Wrld War | it has becone fashionable to use history to
illustrate the official principles as they are variously defined.

There are three dangers inherent in this approach. In the
first place, pressed into service in this way history can only
illustrate something already perceived as being true; it cannot
prove its validity or lead to new discoveries. This is probably
the terrain on which nost soldiers first encounter the subject,
and they would do well to heed the warning of Clausewitz that if
“sone historical event is being presented in order to denonstrate
a general truth, care nmust be taken that every aspect bearing on
the truth at issue is fully and circunstantially devel oped-
carefully assenbled ...before the reader’s eyes.” In other words,
the theorist ought to be a pretty good historian. Causewitz
goes so far as to suggest that, even though historical exanples
have the advantage of “being nore realistic and of brining the

idea they are illustrating to life,” if the purpose of history is
really to explain doctrine, “an imaginary case would do as well.”
Moreover, to use history primarily to illustrate accepted
principles is really to put the cart before the horse. |If one
starts wth what is perceived as truth and searches history for
confirmation and illustrations, there can be no “lessons

| earned.” How can there be?



A second weakness in linking history to doctrine is the
natural tendency to let doctrine sit in judgenent of historical
events. Sir WIIliam Napier, who had a healthy respect for
Jomni’'s theories, used his maxins as a basis for rendering
hi storical judgenent on the general ship of French and British
| eaders in his classic H story of the War in the Peninsul a.
Simlarly, Major Ceneral Sir Patrick MacDougal | *di scovered” that
t hese maxi ns could also serve as criteria for judging the
general ship of Hannibal, and Matthew F. Steele’'s Anerican
Canpai gns, which was published in 1909 and endured as a text at
the MIlitary Acadeny and other Arny schools even beyond World \War
1, used the maxinms of Jonmini, von der Goltz, and other late 19"
century theorists to formthe basis for historical conmentary on
t he general ship of individual American conmanders.

Most serious of all is the ease and frequency with which
faith in doctrine has actually distorted history. This was
happeni ng frequently by the end of the 19" century as each arny
i n Europe devel oped and becanme commtted to its own doctrine. It
is the primary reason why the tactical and strategical |essons of
the Gvil War, which in many respects was the first nodern war,
went unheeded. Even the el aborate German Ceneral Staff histories
on the ward of Frederick the Geat and the wars of |iberation
agai nst Napol eon never failed to drive hone the soundness of
current German doctrine, and the German official histories of the
Boer War and the Russo-Japanese War simlarly serve to
denonstrate above all else the continuing validity of German
doctrine. The Boers had applied that doctrine and therefore
usual ly won, least in the earlier battles before the weight of
nunbers al one could determ ne the outcone. British doctrine was
faulty, if indeed the British yet had a doctrine, and therefore,
the British suffered repeated defeats. The Germans had trained
t he Japanese Arny and the Japanese had won in 1904-05, “proving”
again the superiority of German doctrine. Had a trained
hi storian instead of an officer serving a tour with the Mlitary
Hi story Section anal yzed the sane canpai gns, surely he would have
asked sone searching questions about the differences in the
di scipline, norale, and | eadership of the two armes. D d the
Japanese cavalry win, for exanple, because of superior doctrine
based on shock tactics or because it was better disciplined and
led? To the officer corps of the day, the result denonstrated
t he weakness of the Russian Arnmy’s nounted infantry concepts in
the face of shock tactics, whereas 10 years later, in a war that,
at the outset, was strikingly simlar in the conditions
prevailing on the battlefield, shock tactics did not prevail
anywhere for | ong.

Thus mlitary history distilled by Jomni and his disciples
ultimately found itself shaped by a commtnent to doctrine, and
the instinct of nost professional soldiers before Wrld War | was
to explain away exceptions to the official rules rather than to
use history as a neans of testing and refining them

FACTS I N H STORY

Al though it is not always evident in a |lecture or a
t ext book, we can never be conpletely certain — and therefore in
agreenent — about what actually happened in history. Frederick
and Napol eon knew this well. Skeptical both of the historian's
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notives and of the reliability of his facts, they evinced a
heal t hy skeptici sm about the ability of the human m nd ever to
recreate an event as it actually happened.

“The true truths are very difficult to ascertain,” Napol eon
conpl ained. *“There are so many truths!”

“Historical fact ...is often a nere word; it cannot be
ascertai ned when events actually occur, in the heat of
contrary passions; and if, later on, there is a consensus,
this is only because there is no one left to contradict
What is ...historical truth?...An agreed upon fiction ...There
are facts that remain in eternal litigation.”

A Union staff officer whose corps bore the brunt of
Pickett’s charge at Gettysburg put it a different way:

“A full account of the battle as it was will never, can
never, be made. Wo could sketch the charges, the constant
fighting of the bloody panorama! It is not possible. The
official reports may give results as to | osses, with
statenments of attacks and repul ses; they nmay al so note the
means by which results were attained ...by the connection
bet ween neans and results, the node, the battle proper,
these reports touch lightly. Two prom nent reasons

account for the official reports ...the literary infirmty of
the reporters, and their not seeing thenselves and their
commands as ot hers woul d have seen them And factions, and
parties, and politics ... are already putting in their
unreasonabl e demands ... O this battle greater than
Waterl oo, a history, just, conprehensive, conplete, wll
never be witten. By-and-by, out of the chaos of trash and
fal sehood t hat newspapers hold, out of the disjointed nass
of reports, out of the traditions and tales that cone down
fromthe field, sonme eye that never saw the battle wll
select, and sonme pen will wite what will be nanmes the
history. Wth that the world will be, and if we are alive
we nust be, content.”

This witer intuitively understood that as soon as the
hi storian begins to inpose order on sonething as chaotic as a

battle, he distorts. |If his narrative is to nmean anything at al
to the reader, he nmust sinplify and organi ze the “disjointed mass
of reports.” He nust, for |ack of space, omt incidents that did

not contribute to the final result. He nust resol ve
controversies, not nerely report them and he nust recognize that
not every general is candid, every report conplete, every
description accurate. Orders are not always executed; not every
order is even relevant to the situation. At Gettysburg, the
watches in the two armes were set 20 m nutes apart, and after
the battle Lee had sonme of this subordinates rewite their after-
action reports to avoi d unnecessary dissension. Well may it be
said that “on the actual day of the battle naked truths may be

pi cked u for the asking; by the follow ng norning they have

al ready begun to get into their uniforns.”

During World War |, German CGeneral Max Hof frman confided to
his diary: “For the first time inny life |l have ...seen
‘History’ at close quarters, and | know that its actual process
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is very different fromwhat is presented to posterity.” Plutarch
Lied is the descriptive title of an inpassioned indictnment of the
French mlitary | eadership on the other side of no-man’s | and:

“Men who yesterday seened destined to oblivion have, today,
acquired immortality. Has some new virtue been instilled in
them has sonme magician touched themw th his want? ...
Cvilian historians have studied historical events froma
poi nt of view which is exclusively mlitary. Far from
trusting to their own judgenent, they have not considered it
respectful to exercise their critical faculties on the facts
as guaranteed by a body of specialists. An idolatrous
admration for everything which concerns the arny has
conferred upon themthe favour of having eyes which do not
see and nenories which are oblivious of their own
experiences ...An incredible conspiracy exists in France at
this very nonent. No one dares wite the truth.”

Even with the best of intentions and an inpartial mnd, it
is difficult to reconstruct what actually happened in history.
This truth was given el oquent expression by a French pilot on a
reconnai ssance flight to Arras in May 1940 as he reflected on the
chaos engul fing a dying society 30,000 feet bel ow

“Ah, the blueprint that historians will draft of all this!
The angels they will plot to |lend shape to this ness! They
will take the word of a cabinet mnister, the decision of a
general, the discussion of a commttee, and out of that
parade of ghosts they will build historic conversations in
which they will discern farsighted views and wei ghty

responsibilities. They will invent agreenents, resistances,
| ati tudi nous pleas, cowardices.. Hi storians will forget
reality. They wll invent thinking nmen, joined by

nmysterious fibers to an intelligible universe, possessed of
sound far-sighted views and pondering grave deci sions
according to the purest law of Cartesian logic.”

Even where there can be agreenent of facts, there will be

di sagreenents anong historians. “To expect from history those
final conclusions which may perhaps be obtained in other
disciplines is ...to msunderstand its nature.” Sonething akin to

the scientific nethod hel ps establish facts, but the function of
the historian is also to explain, to interpret, and to

di scrimnate, and here “the personal elenent can no | onger be
ruled out ... Truth, though for God it may be One, assunes many
shapes to nen.”

This explains the oft-quoted statenent of Henry Adans, the
famous Anerican historian: “1 have witten too nuch history to
believe init. So if anyone wants to differ fromme, | am
prepared to agree with him: No one who does not understand
sonet hi ng about history could possibly know what Adans neant by
this apparently cynical statement. Certainly he did not intend
to inmply that history, because it |acked unerring objectivity and
precision, is of no practicable use to us. Quite the contrary.
To recogni ze the frail structure of history is the first
essential step toward understanding, which is far nore inportant
in putting history to work than blind faith in the validity of
isolated facts. History tends to inspire nore questions than
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answers, and the questions one asks of it determ ne the extent to
whi ch the subject may be considered practicabl e.

MAKI NG HI STORY | NSTRUCTI VE

What, then, can the professional soldier expect to |learn
fromhistory? If it can offer no abstract |essons to be applied
indiscrimnately or universally, if it cannot substantiate some
cherished principles or official doctrine, if the subject itself
is liable to endl ess bickering and interpretation, what is the
poi nt of |ooking at history at all?

Her e Napol eon, whose witings and canpaigns fornmed the basis
of study for every principal mlitary theorist for a hundred
years after his death, provides a useful answer in his first
maj or canpai gn. Wen he assuned conmand of the French arny in
Italy in 1796, he took with hima history of a canpai gn conducted
in the sane theater by Marshal Maillebois half a century before,
and nore than one authority has noted the simlarity in the two

canpaigns. “In both cases the object was to separate the allies
and beat themin detail; in both cases the sane passes through
the maritinme Alps were utilized, and in both cases the first
objectives were the sane.” |In 1806, when he sent his cavalry

commander, Murat, to reconnoiter the Bohem an frontier, he
recomended that Murat take with hima history of the canpaign
that the French had waged there in 1741, and three years |ater
Napol eon approved the | ocation of pontoon bridges at Linz because
Mar shal | Saxe had successfully constructed two bridges there in
1740. In 1813 he sent one of his marshals “an account of the
battl e fought by Gustavus Adol phus in positions simlar to those
whi ch you occupy.”

Qovi ously history served Napol eon not so nmuch because it
provided a nodel to be slavishly followed, but because it offered
ways to capitalize on what others before himhad experienced.

“Hi story,” Liddell Hart rem nds us,

“is universal experience-infinitely |onger, w der, and nore
varied than any individuals’ experiences. How often do we
hear people claimknow edge of the world and of |ife because
they are sixty or seventy years old? ...There is no excuse
for any literate person if he is |less than three thousand
years old in mnd.”

By this standard Patton was at |east 900 years old after studying
t he Norman conquest of Sicily.

Napol eon al so proposed, in 1807, the establishnent of a
speci al school of history at the College of France that would
have practical application for officers. Trained historians
woul d teach the mlitary student how to make sound historica
j udgnments, for Napol eon understood that “the correct way to read
history is a real science in itself.” He regarded the wars of
the French Revolution as “fertile in useful |essons,” yet
apparently there had been no systematic effort to retrieve them
This too “would be an inportant function of the professors in the
speci al school of history.” For simlar reasons Napol eon had
ordered his War Mnister in 1811 to have the Depot of War prepare
conprehensi ve records of the sieges and attacks of the fortified
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towns captured by the French armes in Germany, not for
publication but for ready reference. And he did not discourage
the printing of a simlar volunme on the sieges in Spain.

Napol eon thus conceived of history as serving a purpose
simlar to that of the publications of the A d H storica
Division and its ultimate successor, the Center of Mlitary
Hi story. He would have appl auded the appearance of the Guide to
the Study and Use of MIlitary History, for some way had to be
found to steer the mlitary students through the “veritable
| abyrinth” of canpaign studies, technical treatises, and nmenoirs.
Li ke Frederick, who viewed history as “a magazine of mlitary
i deas,” Napol eon woul d have been delighted with the official
hi stories of the campaigns of World War 11, Korea, and Vietnam
and wi th extensive nonographs on specialized subjects such as
nmobi |'i zation, |ogistics, and nedical services.

On St. Hel ena, Napol eon spoke of the need to publish
manuscripts in the Inperial Library as a way of establishing a
solid foundation for historical studies. Probably one of the
first proposals of its kind, it anticipated by half a century the
deci sion of the US War Departnment to publish in 128 neaty vol unes
The O ficial Record of the Union and Confederate Armies, a unique
conpilation of the after-action reports and offici al
correspondence of Union and Confederate | eaders. Napoleon al so
gave the first inpetus to official mlitary history when he
created a historical section of the CGeneral Staff and named Baron
Jomni to head it.

Hi s nost enduring suggestion, however, was the deat hbed
advice he offered to his son: “Let himread and neditate upon the
wars of the great Captains: it is the only way to learn the art
of war.”

Because Napol eon occasionally nentioned certain “principles
of the art of war,” he is often thought to have neant that the
study of the G eat Captains is valuable because it |leads to the
di scovery of enduring principles or illustrates their successful
application in the hand of genius. While acknow edgi ng that
these Great Captains had “succeeded only by conformng to the
principles” and thus had made war “a true science,” Napol eon
of fered nore conpelling reasons for studying the canpai gns of
Al exander, Hanni bal, Caesar, Gustavus Adol phus, Turenne, and
Frederi ck:

“Tactics, the evolutions, the science of the engineer and
the artillerist can be learned in treatises nuch like
geonetry, but the know edge of the higher spheres of war is
only acquired through the study of the wars and battles of
the Geat Captains and by experience. It has not precise,
fixed rules. Everything depends on the character that
nature has given to the general, on his qualities, on his
faults, on the nature of the troops, on the range of
weapons, on the season and on a thousand circunstance which
are never the sane.”

The G eat Captains nust therefore serve as “out great
nodels.” Only by imtating them by understanding the bases for
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their decisions, and by studying the reasons for their success
could nodern officers “hope to approach them”

Napol eon agreed with Frederick, who considered history “the
school of princes” — princes, that is, who are destined to
command arm es — and who wote his own candid nenories in order
that his successors m ght know “the true situation of affairs
the reasons that inpelled ne to act; what were nmy neans, what
were the snares of our enem es” so that they m ght benefit from
his own m stakes “in order to shun them” And both woul d have
endorsed Liddell Hart’s observation that “H story is a catal ogue
of mstakes. It is our duty to profit by them?”

Whereas Jom ni concentrated upon maxim Frederick and
Napol eon focused their attention on nen. They stressed the need
for a commander to viewa mlitary situation froma vantage point
of his opponent, and for the mlitary student to become privy to
t he thinking process of successful commanders. This was the
advi ce Prince Eugene, Marl borough’s sidekick and the greatest
command we ever served the Hapsburgs, gave to young Frederick
when, as the heir to the Prussian throne, Frederick acconpani ed
t he Prussian contingent serving with the Inperial Arny along the
Rhine in 1734. After he had becone the forenost general of his
day, Frederick urged his own officers, when studying the
canpai gns of Prince Eugene, not to be content nerely to nenorize
the details of his exploits but “to exam ne thoroughly his
overall views and particularly to learn howto think in the sane

This is still the best way to make mlitary history
practicable. “The purpose of history,” Patton wote shortly
before his death

“is to | earn how human bei ngs react when exposed to the
danger of wounds or death, and how hi gh-ranking individuals
react when submitted to the onerous responsibility of
conducting war or the preparations for war. The acquisition
of know edge concerning the dates or places on which certain
events transpired is immterial .’

The future field-marshal Earl Wavell gave simlar advice to a
class at the British Staff College shortly before Wrld VWar 1|1

“The real way to get value out of the study of mlitary
history is to take particular situations, and as far as
possi bl e get inside the skin of the man who nmade a deci si on
and then see in what way you could have inproved upon it.”

“For heaven’'s sake,” Wavell warned,

“don’t treat the so-called principle of war as holy wit,

i ke the Ten Commandants, to be | earned by heart, and as
having by their repetition sonme magic, |ike the incantations
of savage priests. They are nerely a set of commobn sense
maxi s, |ike ‘cut your coat according to you cloth,” ‘a
rolling stone gathers no noss,’ ‘honesty is the best

policy,” and so forth.”
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Merely to nmenorize the maxi m“cut your coat according to your

cl oth” does not instruct one howto be a tailor, and \Wavell

rem nded his listeners that no two theorists espoused exactly the
same set of principles, which, he contended, “all inply comon
sense and ...are instinctive to the properly trained soldier.”

“to learn that Napoleon in 1796 with 20,000 nen beat

conbi ned forces of 30,000 by something called ‘econony of
force’ or ‘operating on interior lines’ is nere waste of
time. |f you can understand how a young, unknown man
inspired a half-starved, ragged, rather Bolshie crowd; how
he filled their bellies, how he out-marched, out-wtted,
out - bl uffed, and defeated nen who had studied war all their
lives and waged it according to the textbooks of the tine,
you wi Il have | earnt sonmething worth know ng, but the
soldier will not learn it frommlitary texts.”

Sonetinmes mlitary history is treated, in books and | ectures
ali ke, as thought it exists primarily for the future field
commander. Frederick m ght have assuned sonething of the sort in
his own witings, but he wote nore about such practical subjects
as feeding and drilling an arny, the gathering and eval uati on of
intelligence, and howto treat friendly and hostile popul ati ons
than he did about strategy. Likew se, Napol eon was concerned
about mlitary education at every level, and his advice to his
son on studying the decisions of the Geat Captains should not
obscure the fact that he believed strongly in mlitary history in
his officers’ schools and as a practical subject for research.

Hi story can be nade practicable at any level. The future
field-marshal Erwin Rormel did not have future corps commanders
necessarily in mnd when he wote Infantry Attacks in 1937. H's
| essons, deduced from experiences of his battalion in Wrld War
|, could indeed have been of value to any conpany or field-grade
officer. For exanple, describing the events he witnessed in
Sept enber 1914, Rommel concl uded:

“War nmakes extrenely heavy demands on the soldier’s strength
and nerves. For this reason nake heavy demands on your nen
i n peacetinme exercises.”

“I't is difficult to maintain contact in fog... Advances

t hrough fog by neans of a conpass nust be practiced, since
snoke will frequently be enployed. |In a neeting engagenent
in the fog, the side capable of developing a maximnumfire
power on contact will get the upper hand; therefore, keep

t he machi ne guns ready for action at all tines during the
advance.”

“Al'l units of the group nust provide for their own security.
This is especially true in close terrain and when faced with
a highly nobile eneny.”

“Too nmuch spade work is better than too little. Sweat saves

bl ood. ”
“Command posts nust be dispersed... Do not choose a
conspi cuous hill for their location.”
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“I'n forest fighting, the personal exanple of the conmander
is effective only on those troops in his inmediate
vicinity.”

“The rain favored the attack.”

Ronmmel drew his own conclusions fromhis experiences, but a
di scrimnating reader could probably have extracted them for
hi nmsel f.

These observations were not |ost on Patton, who probably
shared sim | ar experiences and had been involved in training
troops. During the Saar campaign in early 1945, Patton confi ded
to his diary:

“Wke up at 0300 and it was raining like hell. | actually
got nervous and got up and read Rommel’s book, Infantry
Attacks. It was nost hel pful, as he described all the rains

he had in Septenber 1914 and also the fact that, in spite of

the heavy rains, the Gernans qgot al ong.”

And so, shortly, did the Third Arny.

Anot her book of this genre is Infantry in Battle, which was
prepared at the Infantry school in 1934 under the direction of
t hen- Col onel George C. Marshall and revised four years |ater.
Witten on the assunption that “conbat situations cannot be
solved by rule,” contributors to this book fell back upon
nunmer ous exanples fromWrld War | to introduce the reader to
“the realities of war and the extrenely difficult and highly
di sconcerting conditions under which tactical problens nust be
solved in the face of the eneny.”

Mlitary history has al so been used to test the ability of

mlitary students. 1In 1891 a British colonel published a
tactical study of the battle of Spicheren, fought 20 years
earlier. In the introduction he expl ai ned:

“To gain froma relation of events the sane abi di ng

i npressions as were stanped on the m nds of those who pl ayed
a part inthem—- and it is such inpressions that create
instinct — it is necessary to exam ne the situations

devel oped during the operations so closely as to have a
clear picture of the whole scene in our mnd s eye; to
assune, in inmagination, the responsibilities of the |eaders
who were called upon to neet those situations; to cone to a
definite decision and to test the soundness of that decision
by the actual event.”

LEARNI NG FROM HI STORY

What Frederick, Napol eon, Rommel, Patton, Wavell, and many
others referred to here have shared in comobn can be summed in
one word: reading. An English general in the 18" century urged
young officers to devote every spare minute to reading mlitary
history, “the nost instructive of all reading.”

“Books!” an anonynous ol d solider during the Napol eonic wars
pretended to snort. “And what are they but the dreans of
13



pedants? They may make Mack, but have they ever nade a Xenophon,
a Caesar, a Saxe, a Frederick, or a Bonapart? Wo woul d not

| augh to hear the cobbler of Athens |ecturing Hannibal on the art
of war?”

“True,” is his own rejoinder, “but as you are not Hanni bal,
l[isten to the cobbler.”

Since the great majority of today' s officers are coll ege
graduates, wth a healthy percentage of them having studied for
advanced degrees, they have probably | ong since passed the stage
at which they can actually benefit fromthe conventional |ecture
on history, with the enphasis on factual content and the
expectation of a clear conclusion. The |eading question
t herefore becones: How do we teach themto learn fromhistory?
J.F.C. Fuller, co-author of the concept that |ater becane known
as blitzkrieg, had this problemin m nd when he addressed a cl ass
at the British Staff College a few years after World War |.
“Until you learn how to teach yourselves,” he told the students,
“you wi Il never be taught by others.”

Ful ler did not specify how this was to be acconplished, but
he probably would insist that to teach the officer how to teach
hi rsel f shoul d be the avowed objective of every course in
mlitary history. Can it really do nmuch good if the officer is
exposed every hal f-dozen years throughout his career to no nore
than a structured course of only a few nonths duration,
especially if in the process he has gained little understanding
of history as a discipline or a scant appreciation for how it can
be used or abused? Assuredly such a voracious reader as Fuller —
who at age 83 confessed to having recently sold off all of the
books in his library that he could not read within the next 10
years — woul d argue that there would be no point to any history
course whatever if the student is not stinulated to spend sone
time afterwards poking around the field a bit on his own.

“Books,” Fuller once wote, “have always been ny truest
conpani ons. ”

Any student of history nmust learn to identify with the nen
and events he reads about, seeking above all to understand their
probl ens and to accept the past on its own terns. The student
must also learn to ask questions, not of the instructor
necessarily, but of his material and especially of hinself.

Hi storians usually worry nore about asking the right questions
than finding definitive answers, for they know from experience
that no docunent or book can answer a question that is never
asked. Had Patton read Rommel's book when the sun was shining,
for exanple, and all was going well, chances are he woul d have
never have paid any attention to the casual observation that rain
seenmed to favor the attach. Cannae was an inportant battle to
Schl i ef fen because the doubl e envel opnent achi eved by Hanni bal
suggested a nethod by witch a battle of annihilation mght be
fought in a war against France and Russia. But to Col onel Ardant
du Picq, the forenost French mlitary theorist of the 1860's,
Hanni bal was a great general for a quite different reason — “his
adm rabl e conprehension of the norale of the soldier.” The two
men were searching for solutions to different kinds of problens,
and in readi ng about Cannae each responded to his individual
interests.
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In the old Arnmy, when there was enough leisure tine for
reading, riding, or a regular ganme of golf, it was probably
understood that the burden of learning frommlitary history mnust
rest primarily upon the individual officer. The annual
historical ride to the Cvil War battlefields — which had been
preserved by Act of Congress “for historical and professional
mlitary study” — directly involved students of the Arny \War
Col l ege in the unendi ng di al ogue between past and present.
Students were frequently asked on | ocation how t hey woul d have
handl ed some problemin tactics or conmmand and control that had
confronted a commander during battle. “It is not desirable to
have the questions answered,” the instructions specified. *“Sone
will know the answer, but all who do not will ask thensel ves the
guestion.”

This is the only way to learn fromhistory. The textbook or
the instructor can organi ze information, but only the student can
put it to work. “Mere swallow ng of either food or opinions,”
Ful l er rem nds us, “does not of necessity carry with it
di gestion, and w thout digestion swallowi ng is but |abour | ost
and food wasted.”

Today there is a shortage of both “labour and food,” as
ot her budgetary priorities and manpower shortages have forced
severe cutbacks in history courses throughout the Arny.

But in a sense this blinds us to the real problem for it
does not necessarily follow that nore noney and instructors nust
be the solution. SA formal course in mlitary history, however
desirable, is not the only way and may, in fact, not be the best
way to teach students how to teach thenselves history, which is
the goal. George C. Marshall, as future Chief of Staff, regarded
his two years at the Arny Staff College in 1906-08 as having been
“imensely instructive,” but not because of the quality of the

courses there. “The association wth the officers, the reading
we did and the discussion...had a trenendous effect ... | |earned
little | could use,” Marshall wote, but “l |learned how to | earn

...My habits of thought were being trained.”

Marshal |’ s words touch upon the essence of practicability.
Mlitary history may be of indeterm nate value for the imedi ate
future (if Wrld War 111 were to be fought next week, for
exanpl e), but anong the captains in the career courses today are
the Arny’s top adm nistrators and | eaders of tonmorrow, and not
all graduates of the war colleges in June will retire in the next
six or eight years. Those that remain are bound to benefit from
anything that can heighten their understandi ng of society, of the
other armes, of the political process, of |eadership, of the
nature of war, of the evolution of doctrine, and of a dozen
simlar areas of human activity in which history, pursued by an
intelligent and inquisitive reader, can still be strikingly
practicable to the nodern sol dier

To any set of mlitary maxi ns, whatever their origin,
perhaps the following literary maxi ns shoul d be added:

“This history that lies inert in unread books does not work
inthe world.”
15



“I'f you want a new idea, read an ol d book.”
“I't’s the good reader that nmakes the good book.”

“A book is like a mrror. 1If an ass |looks in, no prophet
can peer out.”
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FUNDAMENTAL CONCEPTS
H STORY OF THE M LI TARY ART

Excerpts are reprinted with perm ssion from Department of the Arnmy, United States Mlitary
Acadeny, West Point, NY 10996-1793 (fromHistory of the Mlitary Art, H1301, Public Donmain).

1. Fundanent al Concepts. A primary purpose of this course is
to teach each m dshi pman to master the fundanental concepts
listed below. Such mastery provides a comon | anguage for

prof essi onal discourse and a basis for analysis of mlitary
operations of the past, present and future.

This is by no neans a conprehensive list. Instructors may
add a concept here or there. As an officer, the graduate wl|
encounter many nore than these ideas as well as different
definitions of each. The purpose here is to provide each
m dshi pman with a solid foundation upon which to build his post-
graduat e professional devel opnent. These ideas are consi stent
with joint doctrine.

By the end of the course, each m dshi pman nust be able to
define each of these terns and to denonstrate his/her
understanding of it with historical exanples. Additionally,
he/she will be expected to have mastered them that is, to use
themreadily and in conbination, verbally and in witing, to
critically analyze mlitary events.

2. Threads of Continuity. The study of mlitary history
reveals the art of war as an ever-changi ng phenonenon. Each war
is different in sonme way fromthose preceding it. Sonetines the
changes have been evol utionary; other tines, they have been
revolutionary. Mlitary |eaders nust adapt to these changes,
often under the pressure of battle. Failure to recognize the

i npact of these changes, often because reliance upon ideas and
concepts that proved successful in the past, has resulted in
defeat. On the other hand, we see historical exanples of |eaders
who have accurately judged the inpact of these changes, reacted
accordingly, and enmerged victorious. In the hope of joining the
|atter group, we study the process of change in mlitary history.

Al t hough the are of war has changed fromage to age, we are
able to distinguish several factors in different ages, in
different societies, and in different armes, the changes that
have occurred which stand out nore clearly and can be better
understood. These factors that provide a common reference for
the study of the changes in the art of war are called threads of
continuity. These factors fall into two groups: the internal
t hreads, which are predom nantly or exclusively a part of the
mlitary profession; and the external threads, which are part of
a greater social mlieu in which the mlitary exists.

a. Internal Threads: The threads of continuity that are
entirely or alnost entirely a part of the mlitary profession
are: mlitary professionalism tactics, operations, strategy,
| ogi stics and adm ni stration, generalship, and mlitary theory
and doctri ne.

(1) Mlitary Professionalism The definition of
mlitary professionalismis dependent on an understanding of a
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profession. A profession is an occupation or a calling that
requires specialized know edge of a given field of human
activity, that requires long and intensive training, that
mai nt ai ns hi gh standards of achi evenent and conduct through force
of education or concerted opinion, that commts its nenbers to
conti nued study, and that has the rendering of a public service
as its prine purpose. Mlitary professionalismas a thread of
continuity, then, is the conduct of war. Attitude thus

di stingui shes the “professional” nmenbers of the mlitary from

t hose who are not professionals. Those who are seeking to create
or striving to perfect the profession of arns are mlitary

prof essionals. Those who practice or think about the conduct of
war solely for personal glory or material gain are not mlitary
pr of essi onal s.

(2) Tactics. The second thread of continuity that is
strictly part of the mlitary profession is tactics. Tactics are
the specific techniques smaller units use to win battles and
engagenents. This includes activity out of eneny contact that is
intended to directly and i medi ately affect such battles and
engagenents. The word tactics is derived fromthe G eek taktos,
whi ch neans ordered, or arranged; nodern usages restrict the word
to ordered arrangenment, to include the positioning of supporting

weapons, that facilitative the defeat of a rival in battle. 1In
the nineteenth and early twentieth centuries, “tactics” was
further refined by the adjectives “grand” and “mnor”. G and

tactics were the tactics of |arge organi zations, and m nor
tactics were the tactics of small organizations or of

organi zations consisting of entirely of one arm (infantry,
cavalry, or artillery). Gand tactics are now included in the
operational |evel of warfare.

(3) Operations. The third thread of continuity,
operations, is also strictly part of the mlitary profession.
Operations involves the planning and conduct of canpaigns
designed to defeat an eneny in a specific space and tinme with
si mul taneous and sequential battles. Wile this thread of
continuity can be used to anal yze even the earliest canpaigns,
its origins as a separate field of study date only fromthe era
of Napol eon. The two theorists who are nost fanous for their
anal ysis of Napol eon’s success, Karl von Causwitz and Henr
Jom ni, both discerned the difference between Napol eon’s conduct
of the battle and the actions that preceded and followed it.
They believed these techniques differed enough fromthe conduct
of the battle to nerit separate study.

By the beginning of the 20" century nost mlitary
witers accepted this distinction, although they differed on

terns and limts. “Gand tactics” and “mlitary strategy” have
bot h been used in the past to describe what is now terned
“operations.” The Prussians and later the German Arny nad e the

nost systematic studies of the subject, while it is a relatively
new concept in the American arny. FM 100-5 Operations had
identified “operations” as the |ink between strategy and tactics
whi ch governs the way canpai gns are planned and conducted. As a
result, operations is concerned with using available mlitary
resources to attain the objectives in a specific theater of war.
Therefore, operations seeks to attain the objectives of strategy
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while at the sane tinme addressing the way in which canpaigns are
pl anned and pursued in a theater.

(4) Strategy. The fourth internal thread of
continuity, strategy, no |longer belongs entirely to the mlitary
profession, for today’'s mlitary | eaders generally work closely
wi th governnent officials in the field of strategy. “Strategy”
is derived fromthe Greek strategos, which neans the art of skil
of the general, and this definition remains useful in
under st andi ng nodern definitions of the term Until late in the
18" and early in the 19" centuries, the specific tasks of
generals differed little fromthe tasks of subordi nate commanders
or fromthe tasks of politicians, and no specific termwas used
to describe the art or the skill of the generals. Political and
mlitary | eadership of a group was often vested in the sane
i ndi vidual, and the resources of small u nit |eaders on the
battlefield differed little fromthe resources of the general in
overal | command.

By the late 18" century the existence of a
resource avail able to higher |eaders was recogni zed and given the
“stratagenf: a ruse or a trick that gives and advantage to one
side in battle or in war. By the early 19" century, “strategy”
referred to the use of resources or the particular tasks of war
that were peculiar to the high-ranking officer. It was defined
as the preparation for war that took place on the map or the use
of battles to win canpaigns. Since the nodern appearance of the
term however, no precise definition has approached universa
acceptance. Yet the termcontinues to be wdely used, and it
finds itself anmong the vital concepts used to exam ne and
descri be the evolution of the profession of arns. The follow ng
definition attenpts to facilitate the student’s quest; the
student should al so be aware that many ot her thoughtful
definitions exist. Strategy is the |ong-range plans and policies
for distributing and applying resources to achi eve specific
objectives. Strategy allows the achieving of adopted goals. But
because conditions in war and peace are constantly changi ng,
strategy nust be nodified as it is being executed, and at tines
even the goals of strategy nust be altered.

Strategy, like tactics, can be further refined by
restricting nodifiers. For exanple, grand strategy is the
strategy of a nation or of an alliance. The goal of grand
strategy is the attainnment of the political objective of a war.
Grand strategy is fornul ated by heads of state and their
principal political and mlitary advisors. Gand strategy is
nore accurately called national strategy if the goals of a single
nati on are being sought. A third refinement or |evel of strategy
is mlitary strategy, which is a strategy where the neans and
resources are those of the arned forces of a nation and where the
goal of strategy is the securing of objectives consistent with
nati onal policy through the application of force or the threat of
force. Mlitary strategy can be fornulated by mlitary
commanders at all |evels, but conmanders bel ow general officer
rank are rarely involved in strategy that affects national
policy. A fourth |evel of strategy is canpaign strategy, which
is the strategy of a commander of a force of considerable size
that is acting independently. |Its inmmediate goals are generally
the occupation of territory or the defeat of all or a significant
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part of the eneny arnmed forces; its long termgoal remains to
support political goals.

(5) Logistics and Administration. The fifth thread of
continuity, logistics and adm nistration, is nuch likely
strategy, in the sense that even though nost of its functions are
wholly a part of the profession of arnms, many functions are
dependent upon and interact closely with civilian-controlled
activities. In addition to this simlarity with strategy,
| ogi stics and adm nistration are closely involved wth strategy,
for logistics and adm nistration provide many of the resources
that strategy puts to work. Logistics is the providing, novenent
and mai ntenance of all services and resources necessary to
sustain mlitary forces. Admnistration is the managenent of al
services and resources necessary to sustain mlitary forces.

Logi stics includes the design, devel opnent, acquisition, storage,
novenent, distribution, maintenance, evacuation and di sposal of
mat eri al; the novenent, evacuation, and hospitalization of
personnel ; the acquisition of construction, nmaintenance,
operation and disposition of facilities; the acquisition of
civilian | abor; and the acquisition or furnishing of services,
such as baths, laundry, libraries, and recreation. Since

adm ni stration applies to the managenent of nmen, material and
services, it is intimately associated with | ogistics.

(6) Mlitary Theory and Doctrine. The sixth internal
thread of continuity, mlitary theory and doctrine, is al nost
wholly a part of the profession of arns, but since it is involved
with external factors, it too has sone application to areas
outside the mlitary. Mlitary theory is the body of ideas that
concern war, especially the organization and training for and the
conduct of war. Doctrine is the authoritative fundanental
principles by which mlitary forces guide their actions in
support of objectives. Those nen whose thoughts about war have
i nfl uenced consi derabl e nunbers of soldiers are know as mlitary
theorists. Doctrine in nodern armes is generally dissem nated
t hrough manual s, regul ations, circulars, and handbooks t hat
prescri be standardi zed procedures and organi zations. After
exam nation and acceptance by highly experienced professionals,

t heory became doctrine, with a reasonabl e assurance of positive

results. Doctrine does not, however, alleviate the requirenent

for sound judgment, for the solutions to every critical decision
cannot be found in doctrine.

(7) Generalship. The final thread of continuity that
is wholly or largely a part of the profession of arns is
general ship, which is defined as exercising the qualities and
attri butes necessary to command major units. Ceneralship is
closely involved with each of the threads of continuity di scussed
above. It involves strategy, that is, an ability to use al
means and resources avail able to achieve an assigned goal. It
i nvol ves tactics — the formation and control of ordered
arrangenments of troops when training for the clash of arns or
when the clash of arms is immnent or underway. It involves
| ogistics — that is, a concern for services and material and
adm nistration, the ability to control and manage all the
resources available to a senior commander. And it involves
mlitary theory and doctrine — the fornul ation of new i deas about
war, their evolution, and acceptance or rejection. General ship
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al so connotes a deep understandi ng of the conduct, ains and
qualities of nmenbers of the mlitary profession. GCeneralship

i nvol ves | eadership at the highest |evels of command and
represents a deep understandi ng of the value of noral and espirit
to the profession.

b. Ext ernal Thr eads. In addition to the inportant role
pl ayed by strategy, operations, tactics, |ogistics and
adm nistration, mlitary theory and doctrine, and mlitary
prof essionalism the perceptive student of war is keenly aware
that there are also external factors that influence the mlitary
prof ession. The nost significant of these external factors, or
“threads of continuity,” are political factors, social factors,
econonmi ¢ factors, and technol ogy.

(1) Political Factors. Those ideas and actions of
governments or organi zed groups that affect the activities of
whol e societies are political factors. They shape warfare,
determ ne the conposition and strength of mlitary organi zations,
and often establish the goals and policies for which wars have
been fought. Until the middle of the 19'" century, the political
chiefs, or heads of state or government, were usually the
commanders of the mlitary as well. Al exander, Caesar, QGustavus
Adol phus, Frederick the G eat, and Napol eon are prinme exanpl es.
In such cases, political policy and mlitary goals were nearly
synonynous. However, in denocratic societies of nore recent
vintage, such as Great Britain since the 17" century and the
United States since its founding, political policies often have
been quite renmoved frommlitary capabilities and goals.

Regardl ess of the conditions, political factors nmaintain a najor
i nfluence upon the mlitary profession. |In nodern denocratic
societies, political factors have a double neaning: at one

| evel, they involve the activities of the mlitary profession
that influence |egislation and adm nistrative decisions regarding
nati onal security; at another |ever, they involve the
consequences of mlitary actions on the international bal ance of
power and the behavior of foreign states. The two |evels are
closely related, and in spite of the many differences between
mlitary | eaders and civilian politicians, political factors

t hensel ves remain closely intertwwned with the mlitary

pr of essi on.

(2) Social Factors. The activities or ideas enmanating
from human groups and group rel ationships that affect warfare are
social factors. These factors involve such diverse concepts as
popul ar attitudes, the role of religious institutions, |evel of
education, roles of educational institutions, psychol ogical
warfare, reactions to and roles of mass nedia, interracial and
mnority rights questions, conbat psychol ogy, standards of
norality and justice, and ultimately the will of a people to
resist. In total war social factors are objectives that can be
as inportant as terrain objectives or the destruction of the
mlitary forces in the field

(3) Economic Factors. Those activities and ideas that
i nvol ve the production, distribution, and consunption of the
material resources of the state are economc factors. Different
types of econom es, for exanple: <capitalist, comrunist, |aissez-
faire, industrial, agrarian, comercial, subsistence, or comon
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mar ket, affect warfare differently. Econom c war, which takes
such forns as bl ockade or boycott, is a part of total war, but is
can al so occur when war as a general condition does not exist.

The interrelation of political, econom c and
social factors is generally conplex, especially in nodern
societies, and the detailed study of one alone is often
i npossi ble. Together, these factors provide the foundations of
nati onal power.

(4) Technology. Political, social, and economc
factors provide the foundations of power, and technol ogy often
provides the limts to power. Technology is the using of
knowl edge to create or inprove upon practical objects or mnethods.
Wthin the mlitary profession, technology | eads to progressive
advancenent in such inportant areas as transportati on, weaponry,
conmuni cati ons, construction, food production, netallurgy, and
medi ci ne. Technol ogy has an undeni abl e i nfluence on strategy,
tactics, logistics, mlitary theory and doctrine and general ship;
when a group’s technology is superior to its adversary’'s, it
greatly enhances the probability of success in mlitary
endeavors.

The 11 threads of continuity discussed above do not provide
an infallible neans for |earning about every aspect of the
mlitary past. Rather they offer a conceptual framework that
seeks to provide a neans to reconstruct at |east the general
outline of the tapestry of the mlitary past. The full meaning
and magni tude of that tapestry can be appreciated only after |ong
study or long years of service and significant contribution to
t he profession of arns.

3. The Principles of \Var: (FM 100-5, App A

a. OBJECTIVE: Direct every mlitary operation towards a
clearly defined, decisive and attai nabl e objective.

b. OFFENSI VE: Sei ze, retain and exploit the initiative.

C. MASS: Concentrate conmbat power at the decisive place
and tine.

d. ECONOWY OF FORCE: Allocate nmini num essenti al conbat
power to secondary efforts.

e. MANEUVER: Pl ace the eneny in a position of
di sadvant age through the flexible application of conmbat power.

f. UNI TY OF COMVAND: For every objective, ensure unity of
ef fort under one responsi bl e commander.

g. SECURI TY: Never permt the eneny to acquire an
unexpect ed advant age.

h. SURPRI SE: Strike the eneny at a tinme or place, or in a
manner, for which he is unprepared.
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i SIMPLICITY: Prepare clear, unconplicated plans and
cl ear, concise orders to ensure thorough understandi ng.

4. Levels of War. War is a national undertaking which nust be
coordi nated fromthe highest |evels of policy making to the basic
| evel s of execution. Strategic, operational, and tactical |evels
are the broad divisions of activity in preparing for and
conducting war. \While the Principles of War are appropriate to
all levels, applying theminvolves a different perspective for
each.

a. The Strategic Level of Warfare. The level of war at
whi ch a nation or group of nations determ nes national or
alliance security objectives. Activities at this |level establish
national and alliance mlitary objective; sequence initiatives;
define limts and assess risks for the use of mlitary and ot her
i nstrunments or power; devel op global or theater war plans to
achi eve those objectives; and provide arnmed forces and ot her
capabilities in accordance with the strategic plan (JCS pub 1-02)

The strategic perspective is worldw de and | ong-range.
The strategic planner deals with resources, capabilities,
limtations, and force postures. He sets broad priorities for
al l ocation of resources and tine franes for acconplishnent.
Working within a broad perspective of forces and capabilities,
strategy concerns itself with strategic nobility, nobilization,
civil defense, forward force deploynents, nucl ear deterrence,
rapid reinforcenments and rapid depl oynment. Cooperation anong the
services and allied nations to produce a unity of effort is of
vital concern in the strategic arena. Strategic planning is not
a mlitary function only. It is fornulated by input fromthe
Joint Chiefs of Staff, The National Security Council, nenbers of
Congress, and sel ected advisors to the President.

b. The Qperational Level of Warfare. The level of war at
whi ch canpai gns and maj or operations are planned, conducted, and
sust ai ned to acconplish strategic objectives within theaters or
areas of operations. Activities at this level link tactics and
strategy by establishing operational objectives, initiating
actions, and applying resources to bring about and sustain these
events. These activities inply a broader dinension of tinme or
space than do tactics; they insure the |ogistic and
adm ni strative support to tactical forces, and provide the neans
by which tactical successes are exploited to achieve strategic
objectives. (JCS pub 1-02)

The operational art of war is primarily the planning
and conduct of canpaigns and practiced by large field, air, and
fleet unity of the services. It involves joint, conbined, and
coalition forces that maneuver with the objective of defeating
the eneny and achieving strategic objectives within a theater of
operations, rather than a specific battlefield.

Operations take the form of |arge-scale maneuvers such
as penetrations, envel opnents, double envel opnents, frontal
attacks, naval bl ockades, air interdiction, turning novenents,
feints, anphibious | andings, and airborne assaults. At the
operational |evel, maneuver may be sonetinmes entirely novenent.
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C. The Tactical Level of Warfare. The |level of war at
whi ch battl es and engagenents are planned and executed to
acconplish mlitary objectives assigned to tactical units and
task forces. Activities at this level focus on the ordered
arrangenment and maneuver of conbat elenments in relation to each
other and to the eneny to achi eve conbat objectives. (JCS pub 1-
02)

The objective of the tactical |evel of war is the
detail ed destruction of eneny forces or thwarting directly the
eneny intentions. Tactics consists of the enployment of division
size and smaller units in weapons engagenents and battles with
t he eneny. C ose support, interdiction, destroying equipnent,

di srupting facilities, reconnai ssance and surveillance, killing
or capturing personnel, positioning and di spl acenent or weapons
systens, and supply and support are tactical activities.

The tactical comrander’s perspective is one of a battle
or engagenent when he “executes” a plan of novenent with fire
support to achieve a specific objective such as clearing an area,
bl ocki ng eneny novenment, protecting a flank, gaining fire
superiority or seizing a location. The roomfor anticipating
opportunities and risk-taking is sonmewhat limted by the confines
of the immedi ate aspects of the battle and the specificity of the
obj ecti ve.

Maneuver at the tactical level is nearly always a
conbi nati on of novenent and supporting fires. These two
functions are tightly integrated instead of being sonewhat
di screte as they may frequently be at the operational |evel.
Movenent, instead of resulting fromopportunities for positional
advantage, is usually an effort to position forces to concentrate
fires on the eneny or to escape eneny fires.

Tactical unit commanders depend on their higher
operational |evel commander to nove themeffectively into and out
of battles and engagenents. Success or failure at the tactical
| evel , when viewed as a whol e by the operational -l evel comuander,
are the basis for a wider schene of maneuver. Small unit actions
stinul ate the operational -1evel conmander’s anticipation for
result in victory. The perspective of the tactical comuander is
somewhat nore subjective — his concern is destruction of the
eneny forces in his zone of action and his own force’ s survival.
He nust concentrate on executing his portion of the overal
m ssion effectively, at the sane tine visualizing the overal
operational -1 evel perspective.

d. Schemati c
(1) Gand Strategy. A coalition’s |ong-range plans

and policies for using mlitary and other resources of each
menber to achieve specific, shared objectives.

(2) National Security. The are and science of
devel opment and using the political, econom c, and psychol ogi cal
powers of a nation or alliance, together with its arnmed forces,
during peace and war, to security national or alliance
obj ecti ves.
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STRATEGQ C LEVEL OF WAR

(3) mlitary Strategy. The are and science of
enpl oying the arnmed forces of a nation or alliance to secure
policy objectives by the application or threat of force.

(4) Canpaign Strategy. A mlitary commander’s | ong-
range plans and policies for using the resources available to him
to achi eve specific, assigned objectives in a given space and
tine.

OPERATI ONAL LEVEL OF WAR

(5) Operations. The process of carrying on conbat,
i ncl udi ng novenent, supply, attack, defense, and maneuvers needed
to gain the objectives of any battle or canpaign

TACTI CAL LEVEL OF WAR

(6) Tactics. The enploynent of units in conbat or the
ordered arrangenent and maneuver of units in relation to each
other and/or to the eneny in order to utilize their ful
potentialities.

5. Forns of Strateqgy

a. EXHAUSTI ON — A strategy which seeks the gradual erosion
of an enemy nation’s will or means to resist.

b. ATTRITION — A strategy which seeks the gradual erosion
of the conmbat power of the eneny’s armed forces.

C. ANNI HI LATI ON — A strategy which seeks the i medi ate
destruction of the conbat power of the eneny’s arned forces.

6. Oper ati ons and Tactics

a. Cat eqori es of Operations

(1) OFFENSIVE. Operations designed to achieve one’s
pur pose by attacking the eneny.

(2) DEFENSIVE. COperations designed to cause an
eneny’'s attack to fail.

(3) JAONT. Mlitary operations involving nore than
one service.

(4) COMBINED. Mlitary operations involving the arned
services of nore than one allied nation.

b. Oper ati onal Desi gn

(1) Center of Gravity: This concept derives fromthe
i dea that an armed conbatant, whether a warring nation or an
alliance, an arny in the field, or one of its subordinate
formations, is a conplex organi smwhose effective operation
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depends not nerely on the performance of each of its conmponent
parts, but also on the snoothness with which these conponents
interact and the will of the commander. As with any conpl ex
organi sm sone of the conponents are nore vital than others to
the snmooth and reliable operations of the whole. |[|f these are
damaged or destroyed, their |oss unbal ances the entire structure,
produci ng a cascadi ng deterioration in cohesion and effectiveness
which may result in conplete failure, and which will invariable

| eave the force vulnerable to further damage. C ausewitz defined
the idea as “the hub of all power and novenent, on which

everyt hing depends.”

(2) Line of Operation: The directional orientation of
a force in relation to the eneny. Lines of operational connect
the force with its base of operation on the one hand and its
operational objective on the other. Normally a canpaign or najor
operation will have a single line of operation, although nmultiple
lines of operation in a single canpaign are not uncommon.
Cl assi cal theory makes special note of the relationship between
opposing lines of operations. A force is said to be operating on
interior lines when its operations diverge froma central point
and when it is therefore close to separate eneny forces than the
|atter are to each other. |Interior lines benefit a weaker force
by allowing it to shift the main effort laterally nore rapidly
than the eneny, or due to the successful conduct of the defense.

(3) Culmnating Point: That point in any offensive
operation where the strength of the attacker no | onger
significantly exceeds that of the defender, and beyond which
continued of fensive operations risk overextension, counterattack,
and defeat. In operational theory, this point is called the
culmnating point. The art of attack at all levels is to achieve
deci sive objectives before the culmnating point is reached.
Conversely, the art of defense is to hasten the offensive when it
arrives. Culmnating points may occur because novenent of
suppl i es cannot keep pace with the attack or because |ines of
communi cation are under attack by partisans or other forces such
as airborne or air nobile units capable of attacking rear area
assets.

C. Fornms of Maneuver. (FM 100-5, pp. 101-106). For map
references, see panphlet from Avery Publishing G oup—Fhe West
Point Mlitary H story series.

(1) FRONTAL ATTACK — An offensive action that strikes
the eneny across a broad front and over the nost direct
approaches. Pickett’s Charge, depicted on Map 37b of the C vil
War Atlas, is an exanple of a frontal attack.

(2) PENETRATION — An offensive action that breaks
t hrough the eneny on a narrow front and sei zes deep objectives to
destroy the coherence of his defense. Map 5c in the back of
Chapter 5 of The Dawn of Mdern Warfare depicts Marl borough’s
penetration of the French line at the Battle of Bl enheim

(3) ENVELOPMENT — An of fensive action that passes
around or over eneny defenses to seize objectives on his flank or
rear. Jackson’s flank march and his subsequent attack at
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Chancel l orsville, shown on Map 28 of the Gvil War Atlas, is an
exanpl e of an envel opnent .

(4) TURNI NG MOVEMENT - An envel opnent that forces the
eneny to abandon his position, divert mgjor forces and fight in
two directions sinultaneously. An attacker who conducts a
turning novenent usually attenpts to avoid the defense entirely,
seeking instead to secure terrain deep in the eneny’s rear and
along his line of communication. Mp 26 of the Gvil War Atl as
shows the turning novenent conducted by Hooker at the opening of
t he Chancel l orsvill e Canpai gn.

(5) [INFILTRATION — The covert novenment of all or part
of the attacking force through eneny lines to a favorable
position in their rear.

d. Types of Offensive Operations (FM 100-5, ch. 6)

(1) MOVEMENT TO CONTACT - An offensive action whose
purpose is to gain or reestablish contact with the eneny. The
novenent of the Grand Arnee through the Thuringi an Forest
Canpai gn, shown on Maps 27 and 28 of the Napoleonic Atlas, is an
excel | ent exanple of a novenent to contact.

(2) HASTY ATTACK — A planned offensive action made
W t hout pause in the forward nmonentum of the force upon initial
contact with the enenmy. A hasty attack was conducted by Henry
Het h’ s division against Union infantry and cavalry situated west
of Gettysburg on 1 July 1863. It is described on pages 156-157
of the Gvil War text and depicted on Map 35a of the acconpanying
atl as.

(3) DELI BERATE ATTACK — A thoroughly planned and
coordi nated offensive action whose purpose is to initiate the
forward nonentum of friendly forces in contact with a prepared
eneny. Soult’s corps conducted a deliberate attack at the Battle
of Austerlitz. It is shown on Map 23 in the Napol eonic Atlas.

(4) EXPLO TATION — An offensive action the purpose of
which is to prevent the eneny fromreconstituting his defense or

conducting an orderly withdrawal. The operation s conducted by
the Arny of Italy after the crossing of the Po River in 1796 is
an exanple of exploitation. It is depicted on Map 4 of the

Napol eoni ¢ Atl as.

(5) PURSU T — An offensive action the purpose of which

is to intercept and annihilate a retreating eneny which has | ost
its ability to react effectively. The actions of the G and Arnee
following the Battle of Jena, shown on Map 32 of the Napol eonic
Atl as, are excellent exanpl es.

e. Types Def ensive Qperations (FM 100-5, ch. 8-9)

(1) MOBILE DEFENSE — A defense that enploys a
conbi nati on of offensive, defensive, and del aying action to
defeat the eneny attack. Robert E. Lee’s conduct of the
Chancel | orsvil | e Canpai gn, depicted on Maps 26-31 of the G vil
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War Atlas, is an exanple of a nobile defense at the operational
| evel of war.

(2) AREA DEFENSE - A defense which is conducted to
deny the eneny access to specific terrain for a specified tine.
The fortifications at West Point are representative of an area
defense. Their mission: do not allow the west point of the
Hudson River to fall into British hands.

f. Ret r ograde Operations (FM 100-05, ch. 10)

(1) DELAY — A retrograde operation whose purpose is to
gain time for friendly forces to reestablish the defense, cover a
defending or withdrawing unit, protect a friendly unit’s flank,
or to participate in an econony of force effort. The 1% Cavalry
Division and the | Corps of the Arny of the Potonac fought a
delay on the hills west of Gettysburg on the norning of 1 July
1863. It is shown on Maps 35a and 35b of the Gvil War Atlas.

(2) WTHDRAWAL — A retrograde operation the purpose of
which is to renove subordinate units from conbat, adjust
defensive positions, or relocate the entire force. After the
Battle of Gettysburg, Lee’s Army of Northern Virginia conducted a
withdrawal. It is shown on Maps 38a and 38b of the Cvil Wr
Atl as.

(3) RETIREMENT — A rearward novenent away fromthe
eneny by a force not in contact. The actions of the Russian Arny
prior to the Battle of Austerlitz, described in The Wars of
Napol eon, pp. 49-50, and on Map 20 of the Napol eonic Atl as,
constitute a retirenent.

(4) RETREAT — Though it is not officially recognized
by U S. Arny doctrine, the term*“retreat” is often used
generically in literature to descri be any novenent of a unit away
fromthe eneny. The termgenerally inplies that the novenent is
forced by the eneny and is often characterized by a high degree
of disorder.

g. Mai n and Supporting Attacks

(1) MAIN ATTACK — An of fensive action constituting the
commander’s principal effort to achieve his purpose. Soult’s
corps conducted the main attack at Austerlitz. It is shown on
Map 22 of the Napol eonic Atlas.

(2) SUPPORTI NG ATTACK — An offensive actions, separate
fromthe main attack, intended by the commander to facilitate the
success of the main attack. Common purposes of a supporting
attack can include deception, fixing the eneny in position, and
seizing key terrain. Lannes’ corps conducted the supporting
attack at Austerlitz (Map 22).

7. Ternms

a. CAMPAI GN — A series of related mlitary operations
i ntended to acconplish a comon objective, usually within a given
space and tine.
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b. COMBAT PONER — A unit’s fighting ability. Conbat power
is an abstraction that represents one’'s judgnent of a unit’s
fighting ability considering size and weaponry, but also espirit,
| eadership, training, discipline, and other rel evant subjective
qualities. Because these are not constant factors, a unit’s
conbat power is not constant. Conbat power is significant only
inrelation to a specific eneny; therefore, the degree to which a
unit’s conbat power is superior to that of the eneny can be
i ncreased by the manner of enploynment, such as achieving
surprise, attacking a flank, or exploiting the advantages of
terrain.

C. GUERRI LLA WVARFARE — M litary and paramlitary
operations conducted in hostile territory by irregular and
primarily indigenous forces.

d. | NSURGENCY — An organi zed novenent ained at the
overthrow of a constituted government through use of subversion
and arned conflict.

e. | NTELLI GENCE — The product resulting fromthe
coll ection, evaluation and analysis of all avail able information
about opposing forces or nations.

f. | NTERI OR LINES — The ability to reinforce one’s
separated units faster than one’ s opponent, due to central
position, superior nobility or both, relative to the eneny.
Robert E. Lee utilized interior lines at the tactical level in
his conduct of the Battle of Antietam depicted on Map 14 of the
Gvil War Atl as.

g. LIMTED WAR — A war prosecuted by a belligerent who
voluntarily exercises restraints on nmeans, objective,
geographical area, or tine.

h. LI NES OF COVWUNI CATI ON — The | and, sea and/or air
routes that connect a mlitary force with its base of operations
and al ong which | ogistical support is provided.

i LOGE STICS — The provi sion, novenent and nmai nt enance of
all services and resources necessary to sustain mlitary forces.

J - NATI ONAL OBJECTI VES — Those fundanental ainms, goals, or
pur poses of a nation — as opposed to the neans for seeking these
ends — towards which a policy is directed and efforts and
resources of the nation (or alliance) are applied.

K. NATI ONAL POLI CY — A broad course of action or
statenments of gui dance adopted by the governnent (or alliance) at
a national level in pursuit of national objectives.

| . RESERVE — A conbat elenent intentionally withheld form
action by the commander so as to be available for conm tnent at
t he decisive nmonent. The decisive nmonent can be one anti ci pated
in the conmander’s plan or one inposed by eneny action.
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m STRATEGQ C CONSUMPTI ON — The | oss of avail abl e conbat
strength due to diversions and irreplaceabl e casualties inposed
by the expansi on of one’s base of operations. Exanples of
di versions include guarding one’s |ine of comunication as one
advances and garrisoning key positions in one’s rear.

n. SUPPCRTI NG DI STANCE — The di stance by which two or nore
forces can be separated while retaining the ability to reinforce
each ot her before anyone can be defeated individually.

Supporting distance is estinmated on the basis of terrain,
relative nobility, and relative strength

0. TOTAL WAR — A war conducted by a belligerent in which
few restraints on nmeans, objective, geographic area, or tinme are
exerci sed and in which the involvenent of all resources of the
society are normally conm tt ed.
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“HOW TO GET THE MOST OQUT OF A SEM NAR FORMAT”
by Dr. Bradley J. Myer
Witten for this course by Dr. Meyer

The sem nar discussion is one of the nost powerful teaching
tools available. It has a nunber of advantages. First,
di scussion is an active rather than a passive form of |earning.
In a well-run di scussion, students do not sinply “absorb”
material, as in a lecture. They react to what is being said:
they agree or disagree, they conme up with sonething to add to the
di scussion, they express a point of viewin their own words.
They continually conpare and integrate their own know edge with
that of others. Sonetines, they come up with ideas that are new
to thensel ves or to others.

Preparing for the discussion is also an exercise in active
| earning. Typically, a reading assignnment constitutes the base
of know edge upon which the discussion will be built. Wile
know edge derived fromwork or |ife experience can often be
worked into a sem nar discussion, and this is an advantage of the
di scussion format, in an academ c situation, a reading assignnment
will normally formthe basis of the discussion.

Reading itself is a formof active |earning. The words on
the page are clues to the witer’s nmeaning, but each reader nust
make his or her own sense out of them Nornmally, in a well-
organi zed sem nar, students will already have a topic for
di scussion in mnd as they do the assigned reading, so that even
before the discussion group neets, they begin relating the
reading material to the discussion topic. Then again, for nost
people, reading is the nost tine-effective way of acquiring
i nformati on, much nore efficient than hearing a |l ecture or
wat ching a video presentation. The typical semnar will cover a
ot of ground, sinply in ternms of processing information
efficiently.

Reading is a powerful |earning tool, but a good sem nar
di scussion will enhance the payoff fromtime spent in reading.
If a group of 8 to 10 people all read the sane material, they
will likely come anay with 8 or 10 interpretations of that
material. |If they then spend an hour or two attenpting to
reconcile those interpretations, chances are good each person
will gain a clearer understanding of the issues at hand. |If
not hi ng el se, each discussion participant hears how ot her people
have interpreted; the material, and this helps to fill in sone of
the bl anks and blind spots that everyone has. By arguing about
and di scussing the issue at hand, discussion participants sort
out the evidence that speaks for and agai nst a given point of
Vi ew.

This brings us to the nost inportant advantage of the
semnar: it pronotes synthesis. Synthesis, brining the factors
that bear on a conplex probleminto an ordered whole, is the
ultimate goal of nost education in the humanities. Discussion
hel ps the students nmake sense of the assigned material. Al
menbers of the discussion group, and not just the teacher, can
hel p each other cone to ternms with the material. |In a good
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di scussi on, everyone cones away With a better grasp of the
i ssues.

Finally, a good semnar is one of the nobst enjoyable forns
of learning. Everyone can nmake a contribution to the group
effort, and everyone should. Generally speaking, people |ike
being able to say sonmething in class, to throwin their two cents
worth, rather than sinply to listen while sonmeone talks to them
A good discussion is lively and it hel ps keep the interest of the
class in the subject matter high.

HOW TO RUN A SEM NAR DI SCUSSI ON

Fromthe instructor’s point of view, running a good
di scussion is an exercise in backwards engi neering. The
instructor first synthesizes material bearing on the discussion
topic. Then the instructor assigns to the students that portion
of the material which allowed himor her to achieve that
synthesis, together with a discussion topic to focus the
student’s attention. The students read the material in |light of
t he di scussion topic, work the matter over in their heads, and
cone to class, not necessarily knowing all the answers, but at
| east ready to discuss the question. The instructor guides the
cl ass discussion, generally in light of some prearranged plan.
At the end of the discussion, hopefully, a body of insight and
know edge the instructor al one had possessed is now the conmon
property of all.

The rol e of the discussion | eader m ght be conpared to the
hel mrsman on a ship. The discussion | eader chooses the
destination the discussion will aimfor. This goal is based on
t he course objectives and the di scussion |eader’s own synthesis
of the material. Wth an objective in mnd, the discussion
| eader sets the initial course of the discussion, through
sel ection of readings (in sonme educational settings) and through
sel ection of the discussion topic, which the students keep in
mnd as thy do the readings. The discussion |eader generally
hel ps get the discussion noving, and stands ready to restart it
if it gets stalled. Having chosen an objective and set a course,
t he di scussion | eader applies rudder corrections if the
di scussion strays too far off course. But the steering nmechani sm
i s sonewhat | oose: the discussion | eader expects a sonmewhat
meanderi ng course across the bay, and realizes that to a great
extent a discussion has a life of its own — so long as the
di scussion | eader allows the discussion to occur.

Once a general objective for the discussion has been
assigned, the instructor surveys the material that bears on the
topic, attenpting to achieve a synthesis of the subject. Once
the instructor has cone to a general understanding of the problem
suggested by the topic, the instructor assigns to the students
those materials fromwhich the synthesis was achi eved.

Note that the instructor has already done the students a
service, by preselecting the materials the students will read to
achi eve a synthesis through the discussion process. It mght be
possible to send the students into the library with a | earning
obj ective and have the students research the topic thensel ves.
The students would then cone to their own synthesis based upon

32



their own research—+f they had the necessary research skills (a
major “if” at certain levels of education). But this would take
nore tinme. The instructor can do the selection and sorting for
t he students in advance. A discussion sem nar can cover nore
ground than the students could on their own—nore | earning can

t ake pl ace.

General |y speaking, once the instructor has achieved a

synthesis, there is no need to worry that the students will be
able to “get it.” In the semnar format, the students will have
alot of helpin “getting it.” First, the materials they wll
read are preselected, so they don't have to read through a | ot of
superfluous material. Second, the students have a di scussion

topic to focus their inquiry. Third, the discussion format
allows the instructor to “junp start” the students to a higher
| evel of understanding than they could achieve on their own, at
| east in the anmbunt of tinme available for the course.

A wel | -chosen di scussion topic, provided to the students
before they do the reading, can be great assistance in dealing
with a mass of information presented in the reading. Basically,
the discussion topic will ask the question which the discussion
will attenpt to answer. All of the assigned reading wll be
rel evant (hopefully), at least in terns of providing necessary
background, but only small anount, perhaps scattered in several
pl aces, will actually answer the discussion topic.

When the actual discussion arrives, the goal is to have a
lively discussion that stays on the topic and arrives at sone
ki nd of conclusion. The student should talk nore to each other
than to the instructor. The discussion |eader should not talk to
t he di scussion group for any length of tine, should not deliver a
| ecture, inpronptu or otherwi se. The discussion is not a
| ecture. Neither should the instructor ask a series of questions
of the students, which they answer. The discussion is not a
recitation. (Neither should everyone sit around and star at each
ot her.)

Di scussabl e questions are the discussion | eader’s stock in
trade. A discussable question is one that is open-ended enough
to formthe basis for a portion of the discussion, but at the
same tinme is based on the discussion topic and the reading.

Qobvi ously, a discussabl e question does not have a short definite
answer: “1862” or “Abraham Lincoln.” A discussable question is
sonmething like this: *“How would different political groups in
the North react to Lincoln s Emancipation Proclamation?” Such a
guestion does not lend itself to short, sinple answers, but to

| onger, nore conplex answers. Discussable questions that have
two sides to themare particularly prized by the discussion

| eader: they get discussions going. They get argunents going
(al ways good for the liveliness of the discussion) that force
peopl e to answer objectives and present their point of viewto
others. Discussable questions that denmand an answer to
unanswer abl e questions can sonetinme be quite useful: “Dd

Li ncol n i ssue the Emanci pation Proclamation to free the slaves or
to save the Unit?”

Drawi ng up, in advance, an outline of a discussion, just as
one woul d draw up an outline of a |ecture or a paper, is an
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excell ent idea. The discussion |eader should ask: “Wuat is the
ultimte objective of this discussion, what understandi ngs shoul d
be reached, and what is the best way to proceed towards the
objective? Wat are the internedi ate understandi ngs that have to
be reached? What critical points have to be brought out? What
is the evidence for these critical points? 1In other words, a

di scussion can be “ganed out,” just as an essay witer or a

| ecturer ganmes out what his audi ence needs to know, and in what
order they need to know it.

Al'l of these considerations give the discussion | eader a
rudder for controlling the discussion. |If the discussion has
exhausted a given sub-topic and needs to go in a certain
direction, the discussion |eader can throw out an introduction to
a whol e area of internmedi ate consideration, according to the pre-
arranged plan. On the other hand, very often the discussion wll
tend to nove on froman issue before it has been well enough
explored. Nowis the tinme for the discussion |eader to throw out
a specific, focused question about the issue. Nowis the tinme to
ask specific questions about the evidence for a given point of
view. These tactics help to ensure that an inportant subsidiary
point is fully discussed before the group noves on to sonething
el se.

Frequently, as a discussion gets going, four or five major
issues wll be thrown out by the discussants within the first
five mnutes. There are, after all, only so many things that can
be said about a given discussion topic, based on a given set of
readi ngs. Each of those four or vice areas is a potential |ead
into a major area of discussion. The discussion |eader can cone
back to some of them 20 or 30 m nutes down the road. But if the
di scussion | eader has not “ganmed out” the course of discussion,
the major issues thrown out by the students probably will not be
recogni zed for what they are.

In many ways the only difference between the discussion
| eader and any ordi nary menber of the discussion group is that
t he di scussion | eader has nore authority than the other nenbers
of the discussion group, and it is generally easier fromthe
di scussion | eader to get “into” the discussion than for anyone
else. One thing this nmeans is that the discussion group
generally will look to the discussion | eader to get the group
back on track if it gets off the topic. Discussionis a
spont aneous, open-ended form One aspect of this is that even
t he nost “hi gh- powered” groups can spiral off into meaningless
drivel in about nine seconds flat. |In such cases, experienced
di scussion groups will automatically |look to the discussion
| eader to restore order

A very powerful nmeans of steering a discussion is to have a
comment, or a new line of inquiry “ready to go,” when the
di scussi on bogs down, as all discussion will formtinme to tine.
| f everyone is wondering what to say, particularly if a
particul ar point has been “tal ked out,” the group wll generally
seize the new line of attack and run with it.

Al'l the techniques (and reasons) for steering a discussion
are available to the students as well as to the instructor.
Menbers of a | ong-standing discussion group will gradually learn
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to be better discussants, which is an inmportant skill in many
professions. Humanity makes may of its decisions through

di scussi ons—and—argunents—and it is inportant for many people to
be known as soneone who nmakes comments that are relevant to the
di scussi on, as opposed to irrelevant, and perhaps even a
reputation for saying things that are conclusive. Perhaps nost
inmportantly, the nost serious m stakes are often nmade when
argunent and di scussi on have not taken place, and as a result no
one knows what decisions truly mean and what is at stake.

SOVE PRACTI CAL ASPECTS OF LEADI NG A DI SCUSSI ON

No matter how many people are in the room only about four
or five will be in discussion at any tine. This seens to be an
enpirical fact. 1In a large group, the nore articul ate and
i nformed, or those nobst determned to be heard, will tend to
dom nate the discussion. It follows that, for optimal | earning,
di scussi on groups need to be small. Four of five people probably
are too small: then everyone needs to be in the discussion al
the tinme. A group of about 8 or 10 seens to work well: that
way, it is relatively easy for an individual to get into the
di scussion, but everyone doesn’'t have to be in it all the tine.
In groups larger than this, it becones harder for an individual
to get into the discussion. Not being able to get a word in
edgewi se can be frustrating.

G oups where the nenbers know each ot her outside of a forma

cl assroom setting are nore likely to discuss freely in class. |If
there is a free and easy interchange around the table before
class starts, it is nore likely discussion will cone easily. It

foll ows that discussion | eaders should encourage students to get
to know each other outside the formal classroomsetting, even if
this just neans having introductions around the table before
class starts. Cbviously, it also helps if discussants are al
nore or less at the same know edge | evel.

Peopl e who say too much, and who say it in ways that do not
contribute to the discussion, can be one of the biggest problens
a discussion | eader faces. Cenerally, if the discussion |eader
is area of a problem everyone else is as well. People who try
to dom nate a discussion for their own ends, whether for the
sheer pleasure of hearing thenselves talk, or because they have
an ax to grind, typically are not subtle about it. The
di scussion group won’t |ike this phenonena, and group pressure is
one of the nost effective ways of bringing this problem under
control

CONCLUSI ON

As a pedagogi cal tool, the discussion can be an inportant
part of a quality educational program Just as with any
pedagogi cal tool, there are a nunber of techni ques which can
enhance the success of the experience. How to run a discussion
is rarely taught. Although it is apparent to nost that a good
| ecture involves a good deal of preparation and technique, nost
peopl e probably think that a good di scussion just happens. The
approach outlined above has worked well for the author of this
pi ece, and he hopes that it will be of interest and benefit to
ot hers.
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